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In recent years,feduahtion'has experienced numerous alterations in the,

. methods espgosed in teacher preparation pnograms hecapse'of increased attention
\ t0‘individualiied’jnstruction and competency based teacherfeducation. Th&%ﬁ
.Changes have in‘part, been inf]uenced By’the emphasis placed on teacher
accountability in pubtic schools. Improving the qualjty of teaching and _

. teachers rest primarily with the college designed-instructional programs and
personnel who have been vested with tbe respons1b111ty of produc1ng competent
and effect1ve teachers. An outgrowth of the emphas1s on accountable teach1ng .

has been the development of techniques which attempt to assess the §k1lls and
capab1l1t1es of the teacher Research in teacher education has increased
W * 3

\ dramat1ca11y, but to date no single method has 'been determined to be the most

effect1ve technique to foster learning {Sandefer, & Bressler, 1972). This

» . i3

research has demonstrated, however, that assessment of the teacher is the most‘

) d1rect measure of the educational program' s outcome, since the teacher 1s a
. F £l

man1festat1on of the goals and objectives estab11shed for the program There-

-

fore, resul s obtained from evaluations of teachers (%elf-reports and supervrsor

reports) uld be included in progrdmmatic dec1s1ons re]ated to the prepara-

{ -

v 9 tion theéy exper1epced in- becom1ng certified (Turner, 1974) Suéh 1nformat1on‘

may be gained through a follow-up-survey of recent graduates Implementdng

» i
'thigﬂstrategy after a semester or more of teaching prov1des the recent j . i!E

’

. graduate an opportun1ty to apply the, sk111s and content stressed in the1r

[N

LR}

preserv1ce preparatloh With "real w0r1d" exper1ence, the graduate is in "

v

a more tenable position to cri%ﬁcally assess the vatue of. the program deect1ves
o /// and the effect1Veness of h1s dgnent pedagog1ca1 preparat1on
' ( This feedback prov1des program staff w1th.qua1itative ratings of t;: prd-
gram, actua] c}assroom needs of the’ teacher, and insights of sk1l]s required

!

in the classroom which may not have been stressed by the ex1st1ng coursework.,

o .
’

. . o .
"l L.
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' Corresponding information can be requested from the immediate supervisor of

~ < . .
~ -
.

. fhe'graduate based" on- hf% performahce. Numerous edugational programs: have been

euqluated w1;h follow- up studies, e. g., status of high schoo] graduates (welch .-

¥

iwndbloom and F]ahaven, 1971) graduates of secretarial school (Gell, & B]eu ,

~ ’

%1973), lTocation of community college graduates (Behrendt:, 1974}, and. graduates

of a nursing program (Padillo, 1974?. The utility o‘ the follow-up survey has . Y’
a]so Beenvexemplified wifh evaluatiohs of teacherieducation graduates (Hopkiusvj .
1970; Ad:;sh 1974; Rosger and Denton, 1976). -
Megiﬁqey antt Oglesby (1971) have‘defined a follow-up study as "a procedure

, for'accumulating pertinent data from or aLout indfvidua]sfafter they have Had )
similar or comparable experiences."~ FolloW-up studies customarily #yge conducted
uti]i;ing‘one of three.forqgts. One of theése appranhes, the'persona1 inter-:

view, is used to'dather informa;ion vjs-a-vis. While this technigue usually'
prdv?des very accurate information, it is tdhe consuming, expensive, and in ‘
mast cases reduces;the humber of individuals who can be surveyed. A second o
. method is the éelephdqe interview.’ Disadvantages of ‘this apprdach.maz out-weigh

Qhe’adrantades because Of the substantial time investmemt and monefary dnvesth

ment-necessary to 1ocafe and actua]ﬂy coutact individuals by phone. CertainT;”

an ad;antage of .the te]ephone is d1rect commun1cat1on and the*opportunity to

c]ar)fy anytn1sunderstand1ngsconcernlng the quest1ons raised by the inter-

_viewer. The most conventlonal approach of conduct1ng a fo]]d@vdp study 1n-

volves the,use of mai]out dpinionaire Paper and penci] instruments al]ow :

for the- canvassing of a much 1arger samp]e at a fract1on of the cost in T

-

do]]ars and hours, but th]S approach often suffers from m1s1nterpretat1on of .

+

1§ems by_subJects and a low response ratio. ‘.

* With these advantages.and disadvantagés so deJineated it is desirable

to’ develop a set of procédures which incorporates the advaniaées of the ’

follow-up formats, while reducing their limitations. “This bit of wizardry

- . b . -
. -
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" can be accompligﬁ;d By not relying‘solely on-a single follow-up procedure..
Rather, a system which integrates the mailout format with the tefephone survey

has had demonstrable effectiveness Wwith recent graduates of teacher prepara-

. tion programs (Rosser & Denton, ]976); ) ‘ L S
>>>>> . \
Methodology - '
. )
3 Committee Formation

~ . -

o

A standing committee for the College of Education on follow-up gvaluations_ :

was’ created by Dean Hubert in September, 1976. This committee whose ber-

ship includes representatives from each department, namely, Herman D: Brown -
Agricultural Edugation, John é. Hoyle - Educational Administration, Linus J.
Dowell - Health and Physical Education, Raymond P. Perktns repiqced midyear by
G.-Dale Gutcher - Industrial Education, Michael J ‘Ash - Educational Psycholagy,

Richard J. Sanney - Interdisciplinary Educat1on, and Jon J. Denton«- Educat1ona1h

v

Curr1cu1um and Instruction (chairman), ﬁrs charged with three functions.

. These functions, are: . , - 5
. 1. To locate, on a per1od1c ‘basis, the graduates from teacher education

»

programs and to determ1ne the1r employment patterns.

=

.« 2. To obta1n<§:aduates opipions about the effe¢tiveness of the TAMU
. ’ .
ddcation curricula and programs. .

N teacher e
3. To recommend to the Dean, the Policy Committee, and the Council on .~
* . ' 4 - - .
Teacher Education the course and curricular revisions needed to strengthen.
[ A ) .

! teacher education offerings.

’

-

Gﬁven these respons1b111t1es, this committee actively engaged tn the devélop-
ment oF follow-up instruments for both recent certification rec1p1ents and
superv1sors of those teachers. Moreover, the comm1ttee 1dent1f1ed the target

populat1on for the initial-survey, establ1shed a t1me table (appendix A) for

v the complet1on of the 1n1t1al survey and carr1ed out ‘the survey in accordance

£

S | .




witﬁ the ;Jmé fable. In gdditfon,.itemizéd'expenditure% foi’gonduc}ﬁng the

survey were maintaiQ?d to provide the unit cgst aﬁr response.‘ fhisiinformation
- ‘ ’ ! . N\ - '

o

_ is summarized and provided in appendix A. . .- ¢

Subjects- , oL \

\ J\H tand1dates recommended for prov151on&1 certlflcatlon by the CoHege .

-

of Educat1on, Texas A&M University durlng the'l974 75’and 1975- 76 academic

“years were selected as the primary sample for the survey., This samp]e.trans1ate51!'i
numerxcally to 900 individuals with departmental compositions being:* [ 110

_ individuals (12.?%) from-Agr1cultG?a1 Education, 21 1nd1v1duals +(2.3%) from

¢

o
individuals (15.9%)

Educatiﬁqaf Psychol:z%d 19 individuals (2.1%) from Industrial Education, 143 .

rom Health and.PhysicaliEducatioq, arid 608 individuals
(67 4%)- from Educational Curriculum and Instruction. -

A secondary sample, 294 supervisors bf respondents who were teachlng
during the 1976-77 - -academic Sear, was ?dentnf1ed from the returns of certi- -
figate recipients. These supgrvisors were ﬁnvjted and encouraged to parti-
cipate in the assessment of ;eacher certification programs offered by Texas
ASM. S ‘ '

14

\

Five instruments were dgyeloped, one for eacﬁ/hepartment offering a

7 .
provisional certificate program, to collect perceptional data from the sample

Instruméntatiom

of certification rec%pients. Twenty-nine items common to a]l‘fiyg instruments
were pbéed.' These .items were referencedfto teachiﬁg skills deemed important/_

by thé follow-up committee, but not necessarily included in the cgrrent curricu]aj
of the various programs-—tach item was refére;;ed td‘two Likert type stales.

-

One scale requested d rating of the necessity of that skill in the preparation

¥

program while the second scale asked\for a judgment of the effectivemess -

i




var1ed substant1a11y betWeen the 1nstruments, ref]ect1ng the diversity %f

; ;.
of the preparation at Texas A&M- w1th respect to that sk111 Alpha-coefficients

.

of 1ntern_T'cons1stency were determtned for the conmon component§ on these-
e _d

1nstrumen£s to be .973 and .967 for the necess1ty and effect1veness scales,

respectively. 4 . : LT

. The fnve 1nstruments d1ffered from one another with, respect to the

(S

spec1f1c curr1cu1um componepts offered by each department prov1d1ng ggo-

visional cert1f1catlon " The format and length of, each specific compOnent
!

cert1f1cat1on programs offered by the College of-Educat1on ‘& -

A sixth 1nstrument was developed to seek percept1on5‘of §uperstors

regardlng the qua11ty of preparat1on their recent]y emp]oyed teathers from

Texas A&M had exper1eﬁced Th1s 1nstrument conta1ned the same 29 1tems
prov1ded in the questaonna1res for cert)f1cat1on rec1p1entg\\\However a he
- " "\

s1ng]e scale request1ng a-rating of effect1veness was used rather than two

scaTes!*or each 1tem The alpha coeff1c1ent for th1s sca]e wfs determined

',tobe.95h . t e S e

. , s
A1l six instruments werd printed on card stock and fo]ded with the .

g

return address and postage Tabel appear1ng on an externa] surface Identl- .
f1cat1on Tabe]s and different color card stock" were used to facilitate com-
p111ng the’ var1ous 1nstruments once they were returned The sca]es of each

1nstrument areprov1ded in Append1x B.

-~y

e

Data Procurement ] . ™ . . s

Memosrs of the primary sample were identified from the mjnutes of the

1

Council on Teacher Education monthly meetings from May 1974 s thréugh

September 1976. Addrésses for these‘indfriduals were obtained by a variety

of methods. The most productive method involved the transcription of permanent

-

addresse§ from certification applications which were submitted at the

1u "~/ 9

Al

*

-

t
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.-

" for return of the comp]eted 1nstrume.nt fromthe !nrtlal ma111ng A seeond

s v -« ¢
‘ . . L ]
f € L '\ 6’.1 M
) '
. / ‘ ‘
- . . : . . et » . . ‘
conglusion of ait coursework. Addresses gathered by this procedure’ were >
, SR ~ . o~ ~ ,1
fairly acecurate since neceipt of certificafes‘from the'Texas Education .
Agency requ1res approx1mate1y three monthsy thus discouraging the uie of
temporary un1vers1ty addresses on the app]1catlon Departmenta] recondS,
- the p]acement offlce files, and the hssoc1at1on of former students listings . ’.
were also rev1éwed to supp]y more current addresses than those obtalned from
the cert1f1cat1on f11es Audresses on 900 of 904 individuals were u]tlmate1y Y ‘}
obtained by one of these metheds. = i , ) e ! ;

-

A so]ikitation'(Appendix C) was prepared'to accompany each.questionnaire.

This letter provaded the rationale for the follow-up survey and requested

assmtance from the certificate rec1p1ent\ The cover Rtter and quest1g5ma1re s

were mailed to 900 1nd1v1dua]s on December 15 1976. Seven weeks were allotted

-

4%

[} » 1

mallout to 553 non- respondents was initiated, February ]8 1977 which comkained

a cover 1etter (Append1x C) over the signature of the various department

12 . -/'
heads A date s1x weeks hence, Aprll 1, 1977) was estab]fshed as the f1na1
kY

data -entry date for the second .mailout.

* .

|abu1at1on of’ the respondents who were engaged in teaghing, enabled | :&

the staff to 1dent1fy the members of the secondary sample (building princi- /

Y
a -

pals of the recent certiflcat1on rec1p1ents) since building names were

- - §

'1nc1uded on the comp]eted questionpaires.. Names of bu11d1ng pr1nc1pals

were subsequently" obta1ned from the 1976- 1977 Texai Schoo] Dlrectory The .

superv1sor S 1nstrument with an accompanying cover 1etter (Appendix C) was ///
maided April 20, ‘977 ‘An abbgeviated response period of tvﬁweeksswas k“wﬁ
aTlotted for this Survey in order to allew for compilation of reports which
werelto be shared w1th’those who participated in the two,surveys. Fo]]ow-

up summaries accompanied by Tetters of appreciation (Appendix C)ﬂwere mailed
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'te all participants, both‘gertjﬁisa;iqqg}ecipiénts and'prfncjpajs,,on o,
oo . ARt , T

© . May 12,71976. This final'maiTouf, m;,;gd the cpnclusion of thé data  -.°

' ' ' ' .A ; % R . * ) . v

q
4 "
.

v . “ :‘\ < .‘.‘ -F . M ‘ A .‘ . -
-. - collection phase-of .this project. .;::}fé ! .
" ot P L . ‘ )
. - c.. , . .- “ :. ~ - :" '! .)"‘ . ; N 'lo
- S . -T?f;,’:x..‘ojiég?-‘ e R
- ' Data.Analysis . - T.H e - ‘ a
- . ! o X . . .
3. . v H ' .
v .- ‘. 1', o ~ . i . R ‘,
7 ‘The 'data resulting. from the ‘primary and secondary surveys were apalyzed
.I o »I‘ e -y l‘ .

-

- S ol . L e '
three funttions designated- by ‘Déan Hubers, ive., (1) det@rmine<employment . -

~ status ox graduates,y(?2) determine opinions on effectivaness of teacher

v -

g . . A x . o . . .o
education curricula, and (3% provide recommendations for curricular revisions.

. * s

*

. e ) ’ .. » . \Ix- ; ’ Wy . R ) T
item and content analysis of written ‘rrments) to prowide information perti- .
—_— ' . N ’ . B .-
nent to functions ong_and two. function three ~wa5’addressqd by developing

¢ © . - . . y ° ¢ ‘ L
- a bivariate distripution (figure 1) for each of the 29 common items oa the
. . < N s ] .

instruménts for certification recipients. ) ' oo

“

. The i_ndependént variables for the bivariate QistribUtion ;Neré the

-

» -. - » ‘- A= . * » » ’ )
necessity and effectiveness dimensions. The responses an individual made

. 3

/ .- .
3 . . . . N . 5
, 0N the necessity and effectiveness scales were combined ‘to.form a frequency
tally in one cell of ‘the 5 x 5 matrix. | For exampie, supposé a respondee -

* marked item ene,very necessary,on the ne ‘e§sjty scale ‘(numerica‘l.vaﬂue =5)
! 0 B o - . o ‘
 and ineffective (numerical value = 2) on the ‘effectiveness scale, the -

. P . . -

«resulting tally ph the bivari‘a'té distribution would.appear 1n the 5,2 celf

R . . 4
as 1Hus_tratedd1n figure 1. o i "
N M . €3 toe < ’ .
> . ’ - / . ’\“\:\l N T
* ” P N N
“~ L ] m
g ' . ) A .
SR - . '
t ! I'd ' -
‘ 4 * '
° [ [
[ ‘ .
- ‘ L[]
J . \
., ¢ .ln - .

’ .
y
F’

© 7 -sto endblg the standing comnittee on follow-up'évaiuations tp fulfill the ™~

The data were treated with ‘descrjip&ve procedures (-fredu'éncy distributions/ -

- B
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Necessity

- '

Effectiveness dimension -

Dimension

rating pf-5 =-very
oL - effective

. c"
L8

Necessity dimension
rating of 5 = very-

£

\]

Figure.l

4
.

Cell values from'the bivariate distr{pution for _edch program were sub-

subquently sub;tituted in{o the formula, D.S.

1

‘ discrepaficy score. (D.

. . .
quéstionnaires. Resu]ting discrepancy scores

skllls were then catggprlzed by magnltude to ref]ect curr!cu1ar components

4

thatlare'
“The d1screpaney score categor1zat+an syste

score (0 (0) and standard, dev1at1on (56 90)30f a]

3 i

Repre§eﬁtative Response I1lustrated
in Bivg;jate Distribution for Item One

S.) for each dehefic teacﬂiﬁg §ki11 addréssed by the

1n~need of rev1s1on,_1n need of teview, or acoeptable. _

¢ necessary

.

v

\ N .
L f2 (N - E) tg.yield a

resent1ng specifig teach1ng

’

.

based-on the opt imum

discrepancy scores, ‘computed.

The relation of the iateqorwes to the optlmum "score and standard deviation

is represented in flgurel2.
e
Revise

*%

- Review

. categories

Acceptab]a.

e
Revigg

Review ,

o

v '

di%crepancy score/ .
“-113.8

- standard deviatﬁpm )

o

*

-56.9

1\

I

¥56.9

+113.8

4
| |

-1

T
standard dev?at1on 22
scale’ .

[

Figuye-Z" R
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[N

0
-Qptimum Score

. Discrepanty §;ore Category- System
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":_ .. App]ying:these categories to the. total data set resulted in: %9.1%

of the teaChing shi]]s being rated as acéaptab]e, 32.4% of ‘the skills being

A -

. oL _f$v1s1on A detaz]ed report of the f1nd1ngs 1s prov1ded in the fo]]ow1ng
fseee!on. . .'. ' ‘ .,*':‘ ) ’ L . -
» o

IO § N s . -

. s | ‘ o F1nd1ng '

- E.4

~e

Bgcause of the nature of this prOJect\>resu1ts of the various analyses

“will be organ1zed wigh-respect to the functions addressed by the follow-up .

conmittee. ‘ e
. CT ' ) - ’4,
v Emp]oyment Patterns of Certffacat1on Recipients - funct1on ]

0ver sixty-three per;ent of the cert1f1cat1on recipients who were iden-
.‘ t1f1ed in the sample for the primary survey responded on the quest1onna1re .
B ‘» "~ _The responses ranged “from comp]etmg on]y the b.1ograph1c 1nformat1on to com-’
:’ i ‘p]et1ng the entare 1nstrument The reason for th1s var1ance in the response
. ;\, :. patterns was that d1rect7€ns prov1ded on the quest1d§na]re.encouraged indi-
viduals not engaged in teaching to comp]ete only the biographic information.
The .reasons for jneiuding these directions were twofold; One, feedback on -
athe em 1oyment patterns of all recipdents’was sought, and the}prospect'of.
3. com eting only a small portion of the instrument for former students not
" eﬁgaged in educatiaon encouraged greater participation by those 1nd1v1duals
“1’~ ?'Eecond pre]1m1nary findings, from an 1nvest1gat1on in progres§ w1th1n the J
\;ollege of Education (Note 1) indicate that individuals engaged in teach1ngl
the year following cert1f1cat1on have d1fferent perceptions about the1£
preparation than their counterparts_who.are not teaching. Generally, this
+ . investigation has found that non-teaching graduates perceive -their prepara-

tion as being more adequate and effective than first-year tpachers teacting

a \)“ . ! ’ ‘
_— S : \

, rated in heed of rev1ew, and’'18.5% of. the sk1lls were rated in need of - . -




<

" to the same preparation’. * . ' ) jE’

°Tables One “and Two summarize the- ?gsponses by depar;ment71/”§f1l1at1on
and empFoyment pattern.

2 ']

In add1t1on, a gener&l}summary Bf _responses from oo

. supervisore is included in tdble 1. An interesting observat1onf?rom . g
. ‘these data is the two-thirds (2/3) phenomena; ' T
~, Approximately 2/3rds of the sample reponded to the syrvey i
. given two mailouts. - ' )
. ..« Of those who responded 2/3rds are engaged in teaching or )
graduate work. - . . - TS ]
AN . S]ighi]y mdre.than 2/3rds of the subervisors responded to - ‘
- the survey, given one mailout. ) L et )
. Y ’
. : . ) . . * . " "
B ’ ] * : . : . - . \ 5&—,
. ".‘ hd ~ [ i %u
> o . - - .
$ ) ' . < . - .
' . ~ .
¢ . A ’
] . e .
- » A i
. ) ’ ) //U[ o
& ' X \
’ . . . ' . ) [ .
4 \ .
o ﬂ A %
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. on . Sunmary of Returns”From Fo]low Up Study . s
A .‘“ 'of+Recent Teacher Certificatioff Recipients - ‘
Falk-+ 7 [
i ‘;» ;%’ . .
. . Primary.Samplfe- : '
. ’i e f(ecent Cert%ﬁcatw Recipients) )
- " Total Sent. Number Returned * Number Returned as . Total
_ Cocm:]eted . - Undeliverable . Returned
90 .. .~ . 570 oo 16 586 - '
’ N (6378%) . (1.8%) (65.1%)
Respofise by depqrtments: . . k , ' . o N
/ - b . :
Department nimper )ent/ Number Returned Completed Per Cent
Z K . . fg ’. - Returned
. = " ) Completed
'y . “” . o ] »
AgEd , 140 T e, .94 - : 85.5%
EdCI - 607 —~C 369 - . - 60.8%
_ EPSY: > . 6, . 76.2%
. HPE 143, S 79. - - . 155.2%
’ T > 19 - 2 ., ¢ 632
§ . - - = . > T : = z : . N
’ ) '.i"ﬂ;“« : Secondary Samp]e X o
. ‘. Superwsors of Retent Cert1f1ca‘t1on Rec1p1ents) o
Iot:aT Sent. ., %Number Retirned = - Number Returned as . Total 4
R Completed -_Undeliverable ~  Retyrned
e . 294 2 o vt I < BN
N ) d "10.38)" O (73.8%)
: M ) Y
% o N [} y , . .
w /("‘
, Sl B y o
5 @ L3 - -
- ” LY ' o et
7 ¢ { v ’ B
[ . . . ‘s . L !
’ h. . 1b : e /
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Table 2
EmprymerLt Patterns of Recent Certjfication Rec1p'rents
. LR Expressed in Percehtages '
‘ [
. % . . "i N ". .
Department\,. - » 'errent Status
% ¢ &
- | .
"Teaching *| Teathing Teaching Teaching |Gradudte T
. , Elementary | Middje Secondary Post School Othér
. *  Scheol Schogpl School | Secondary, -
- —— : -
. Agricu]tura] . .
Mucation X 1.1 - 30.9 - 14.9° 53.2
£d. Curriculum . . . o
" M&nd Instruction 33.0 13.8 12.5 .3 13.8.. 26.6
.- Elemenagfy - - 74.5 7.6 .- .- 1.3 16.6
- Secondary . Y16 20.2 2343 .5 12.9 ‘\gz.s
E'd Psychology 38.5 15.4 7.7 - - ':_’ .5
Hea]th and ‘ ] ' . ‘
Physical Ed.. ~13.0 19.5- "33.8 - 3.9 29.9
*industma’ Ed.. - 18.2 27.3 3 18.2.. | '36:5
L J | d )
™ [ - ;
Cumulme . ‘ i v ' N . .
VaJues, W)ﬁ; © 24,2 . i3 18.4 0.2 12.3 32.6
% e R
\:_,“',?i- '
b - . .
e : "~ .
- * ._1&’ ’ =
\ ~ _<;
. 1 . o
. = =

.

.
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Percept1ons of Cert1f1::;;in Rec1p1ents - funct1on 2

'

Agrlcuﬁtural Education (AgEd) . g ' i

FOrti%s1x cert1f1cat1on rec1p1ents in AgEd, near]y ha]f of’ those who

responded to th1s survey, completed the quest1onnatre

l

‘- for the gener1c teaching sk1lls displayed in table 3 were favorab]e to the

Generally, rat1ngs

program, ie., skills were rated as necessary and preparat1dn was rated as - .

effective or very effective. The specific component’of the Agtd instrument
requested the respondee to rank the five most needed skills by f1rst year
.teachers from a.11st 6f 18 sk11ls

. important sk111

with a rank of 5 represent1ng the ﬂowest priority skill

of those ‘ranked.

l
‘and when to teach it" and "deVe1op1ng good schoo] and commun1ty re]at1ons,

<
. v 5 *

" are thought to be most 1mportant for first year tdachers in Agr1cu1tura1

O

.+ Education. T ’ - '

L ¥

A rank ofyt represented the h1ghest or most

Table 4 indicates that the skills "determining- what to teach™
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: Table 3 . = e
' Agrigyltural Educations Summary of Résponsds to General Teachmg Skas . * Vo
fx’pressed 1n Percentages (N=46) 5 R
N e 3 4 . .
] NLCESSITY EFFECT IVENESS ’
. My ratipg of the - . My prefaration on ' )
neeessity of ®ng ’/ - thys ok T11 was® .
B skl vs- < *
R T P I ' A I I A
AN . 3 2 —-2 ~ . . -~ ('z g 2 < PR
| B S N » ) N A S ‘
N A . < © B M "o 2 , -
-2 2 -~ Teaching s 1 < LT - .
< » e . S < :
N 0 3 . . « 3 , ‘e
. Maintaining effectwe teacher- * vt .
. 674308 22 0 0, learner rnla—tiowhw§ 261 '58 87 6.5 0 .
' .t . ;- -t Y .
. M3antainin e’fe(twe tacher-” - a . .
V.%556 44-°0 22 teacher refationsnios. /" a.455.6 89110 o Cor o ,
r . v b - - T
A . . . . ‘ . Y ' .
. 4 Mamtamugoeffectue ,eather- ‘. Y } - . *
-~ + 587348 44_0 2.2 aﬁmms'ra»or relationships * 239 3&9 23.3 22 o o .
] . ’ . Mainzawning effgctiye teacher- M ) - . ’ L
: 56 537.0,48 21 0 oarnn (commf,) relazrqnshvps . ¥143130 65 0 °
. : : . .apnuf,mg (e,arher.s anf(udes " ) N PR ,
4 © 3 I.dj'.} 17422 0 affec fing igarner 'beha\‘nor ., \-,23_9 43,5.32-6 \.‘0 0 . . . B
“ - . PR SR T .,
. e e Iden®fy1ns Ieanpe‘; atfdy rudes \ L ! . .ol :
. 28.3,50°0 19 6 2 %70 Mfect‘vnq "eacher behau: or. : 19.6%6.7 2.6 2.1 9 e . -
' -t . ' % Lt Twl < - |
’ Y- Qf)ragmq ,_owor g'rdcture * . o . - Y '
, SN 891961300 d of Sehaol ; : Ll 2385t 9e 2227 . .
-2 A B o 'V*‘ - - - -
. . LI . -
'4y 4 1 g2 0 0 . W)'n'am)m disr“phrﬁ o CoWHs a3 5 6.5°%5 0 4 .
’ - . p g SR . 5 .
Lt . . App? ymg ’J!(f(ﬂ'ﬁnt ms,* ) . .
478457 65 0700 *1gnal Fethod? . e p ,150934813. é:z_ , - -
e v, . T . . e, t
\ - 457457 6521 0 L'im'l.‘dm msm '&dwa . . 54,,4‘36 9.4 3' 2%p2., ) .
. Lt . . e T T g * .
b 37 0.47 8 13 22 -2'. oh J»‘?n‘q gm;»u)gs e . T s 8 7 0 A t T
' *. . s v o et -~ .
N 4.13478225522 fesson glanminhee o 50.0,45.6 -22 22 0 . o .
Il . - . . ™ #
0,487 817822 27 i Gt plannyng O D aar 8 i oaa 1y .
0486152448 44 . sy ')b'er'we) ' ‘."‘, 370(78§30 22 0 )
. . [ - 2 3 .5
' S - L . T . A [
L. Yapplging h/‘w Yool odment ¢ . ‘- O 5 -
. < , %0 Ingyuction 7% - »15{9 5090 27°3 ss 0 - . :
. . e W K ~,. 0 . -
.- P - . Ypplyine® l\eajmn'} Pridmihled M '. .y .
. 3301460 43 3 622 ro~y!str~,:t1orf . R %3 2 53 3 15‘6 49 0. .
: . 196456 23 i Ly Y qués»rq corLromrma‘V'xssJes- 23_9 y,a {7‘0 4_3 8 - .o :
R 4 ‘
! Dwﬂc;-m’ asiessm&rt' L O 4 - A ’
. C B 3IATE &7 107 ‘-ﬂ resting goyices © < e sz, 2.130 2 2.2 et .
. ~ . * » . . ’ N
. , . . In'@r"ﬁ'f"l"’\ re,uh's of ot . . oo -
. 37,353 631142 3f, dsses.rﬂnnts ¥ w‘sLs. R '; 22,7 432 27 3 4 6 23 R
¢ 50 0 3% ‘6’5 4 4 O- 'Mhat)r‘g uné s insu‘u't{on Q4 43‘5 1390 ‘3e0 . s .
]
. 24 57 B136 22 0 tala m-; um»mr m.‘erxal‘s 20048920,04 89 v Y ‘.
- B9 3 l 35515 6 8‘9 . ,F’re'es‘tmn fon mmﬂd’uphzdfmn ]1 1 31 1 46 7 n, 1 0, O s
. - 4 ' ' ‘
. o, 43 17 485 2,13 Q 19 [ Using standardazed fést EESUHS 87196 5.5 675 87 P .\ sv‘(’
* X nderstanding legal vequirements ., . T . R )
. 4 6456 0 s § 22+ and Ifabelities of teaching, P0HBI9E 6521 » ot
. . . yl [ . N
222 60 015 6 0 2 2 . Readinqg instructipn - 15,6 55.6 20.0 89 0°* ° - ¥ /
" Al o . - * - - . €
“, ,Beateng with special*learnind - . - . ) ! . ‘
391413174 0 22 proglems in regular classes -, 17439 126110.965 N S
. . . ¢ . 1
N ! Working with cross-culturad N ' Lo . b ‘ [
370370239 0 721 learners . 1743913041092 2
- . . T Il . . , T
L 27428 W 4 44 ‘8_7‘ Readf'ng professional journa)s : 3s 2§.l' sa2" .

N

224210 0 4.4,

. . v
Professionalism (whrkshop par- o
tagipation,-using professional
Journals, partvipet.mg “n"
professionalcoraantzatibny)

-
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Table 4
Agr1cu1tura1 Education - "frequency of Rank1ngs "
of Eighteen-Teaching Resbons1b1]1t1gs by
. “ Recent Certifidatibn Recipients (N=46) , ° ¢
Responsibility  ° - Rank X
' s : . - . ’ ! }r"
L _ - L] 2 3 4 5 Total
- X - . . .“77
1 Serving as ddvisor to young - ‘ .\ b
farmer chapter. . 4 - - - - 4
"+ 2. Developing good. school and community . . - - -
relagions (students, parents,’ teachers, eéz) 1 9 7 .2 § v 35
3. Obtaining equ1pment teach1ng supplies 2 2 1 2 AN 13
4. Determining Mhat td teach & when to teach it 13 * 9 3 6 2 33
j' Evaluat1ng sfudents (tests & grades) . - 2 -y 2,3 8
6. Obta1n1ng teach1ng aids 3 materials * ] /" - ‘} - - 14
51"ancaﬂg FFA Chapter . - "2 Z - - 'L 5
8 % Hand Hng discipline prob]ems 6 7 2 -4 3 22
"9, ganizing an Advisory Comm1t¢ee for ! o ) i
vocational agriculture 2 1 2 2 1 8
° 10. Helptag~Students deveTop superv1sed ‘
farming project 3 5 8 ., 8 - K] 27
11. Organizing an adult educatith program - - 1 - B 2,
+12. Keeping project record books 1 - 1 1 2 5 N\
13. Comp]et1ng FFA aﬁﬁTﬁcat1ons for awards - - - - ] 1
14. Deveﬂop1ng a filing system i + 2 4 6 . 13
15. Keeping an inventory of supplies o ; s
and equipment ’ - 1 2 3 - - 6
16. OMganizing a young farmer chapter ) - - - Sy e 1
17. Making home- visits . T.- 1 4 110 20.
Keepiﬁg records and making VA reports ] - "2 . 6

\ 4
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Educational Curr1cu1um and’ Instruct1on (EDCI) o '
-7 : )

-

¥
The summary of percept1ons toward the gener1c teach1ng sk11]s are pro-

vided for the e]ementary and secondary program areas in table 5 and table
. / >
8, respect1ve1y Genera]]y the teach1ng skills were rated high 1n terms of

C; . necess1ty for inclusion in a teacher preparat1on program However the per-
< cept1ons of cert1f1cat;dn recipients w1th respect to the effect1veness of the
.\“ ' brogramazg.ﬁipart these skills varied substant1a11y

r . ;" ‘ ’° Tbe spec1f1c component of thé instrument for EDCI sought teacher per- N

Th
‘ ////iicept1ons concern1ng 1nstruct1ona1 e]ements throughout,both preparatory pro-

area o) spec1a11zat1on

-

summarized in Tables 6 and

gram areas_ as we]] as rat1ngs of preparat1on in
(elem) or teaching fields (sec). These data a
@ . .

7.for the elementary program area and Tables—9~and 10 forathe’secondary pro-

- - gram area. The most reported area- of specialization was English, with '
the adequacy of preparat10n varying substant%a]]y In thé\secondary pro-
gram area, the mest popu]ar teaching fields were b1o]ogy, Eng]1sh and
’ 9 //‘ mathemafwcs in that order. It is 1n5erest1ng to note the teaching ﬁ1e1ds

wh1ch tended to be 11sted as tHe first teach1ng f1e1d most often were b1o]ogy

and mathemat1cs, wh11e chem1stry, political science and physics were usual]y iden-
: tified as second fields. Moreover, the cumulative rat1ngs on adequacy of
, §fYreparat1on in the teachmg fields ref]ect the idea that 1nd1v1duaTs felt

,// * “they were better prepared 1n theﬂr First f1e]d

2y .
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Table § .

K
-~

’
Educational Curriculum and Instruction (Elémehtary Area} - Summary of Respornses

* to General Teaching Skills Expressed 1n Percentages {N=157)

A4es5333u L4an

1272”7

Lz’

8.3
36.8
65.4

"NECESSITY

My rating of the
necessity of this
skill 1s

Kapssadau
pap1dapun

.
AKaessadauun

AdeSSadrauun Kian
.

310 52 06 13

94221 319 20

6.4 7 0.6 1.3

[l
1 V36 L3
6.1 5.2 0.6 1.3
L4 19 _0 13

49:7.41.9 12 39 1.3

27
29.9

0.3

400
146

344

8

50.6 6.5, L2 2.0
48.013.6 5.8 2.6

9.2 2.2 2.9 LI

860120707 13
51,722 73 113

565 58 26 06

477 19 13 13
33 39 06 06
552 5.8 06 06
340 92 20 06
98301124 26

.

421.66 07 07
149 06 0 06

200 0 06 06

96 66 0°113

460267107 2.0

447136 40 13

-

'

1
Teaching Skills an

Maintaining effective teacher-
learner relationships

Maintaining effective teacher-
teacher.relationships N

Ma‘v[avnxng effective teacher-
adrinistrator relationships

Marrraining effective teachers

parent ‘community! relationships”
A

Tgert1fying teacher’'s attrtudes
affecting learner behavior

fyrng Yearner attitudes

iderty
fect rg teacher benavicr

af

rt
e

Rezocnizing power stracture
af schend

Maintaining drsciplane

Applying different vrstruc-
t1onal methods

R
Jsing audio-visual media «
Geving directiors Tx

Lesson pianning

Unit plamming

Using objectives s,

Appiying human deveggpnent
te tnstryetion

Applying learning prinsiples
tc tnstruction
e

J13cussing controversial 1ssues

Jeveiopirg assessments or
testing devices

Interpreting results of
assessments or tests

Evaluating one's tnstruction
Evaluatin& ;urrvcular materials
Pretest?ng for individualization
Ustng standardized test results

Understanding legal requirements
and 1tabilities of teaching

Reading instruction

Dealing with special learning
prgblems in regular classe$ ~

Wory1ng with crass-gult‘;al
learners

Reading professional journals

" Professionalism {workshop par-

ticipation, using profeéssional
lournals, participating in'
professional organizaticns)

' .

L]

¥ EFFECTIVENESS

My Jreparatuon on
this sk11l wifs

BA13I3439
papLiapun

EYYERETPEIT

IALYIA 43 A4dA

6.8464 11 97

26497 848 14.8

2185451091

38,7 46.4 39

%1506 4.6 46
9

19468 3.

18 2

9.2 38.213.221.0
-7 26,0 39.0 8.41V1.8

.

11.0 2.2 15.8.32 3

802522253513,

M4.0427 320 89

13 8 38,2 32.9 11,8

AALII3) 40Ut Aaada

N

—
[v<3

|
|
i

i
")

. . »22~
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S . Table 6 \
Educational Curriculum and Instruction (E]ementary Areal - Summary of -
Program Component Ratings Expressed.in Perce;lage (N=157)
- This experience ‘ ‘This expérienck
. was important . Vas effectively
in my prepqration’ organized
5 355 3 ' 5% § 3 &
3 T 5 z 3 3 F 2 2 3
. - O = (2} O -
[l o o = 1] ct - [1°3 T e
2.5 & & 3 > > & o .3
S Pt o &- . 3 ® b a . —
3 3 5 < o < ‘-h !
-+ + =] el 14 14
3 2 Z g -
t <) 1]
3’ ”~
1 7 | ’
4 ) Introductory education )
25.0 41.2 6.6 21.3 #5.9 - ‘coursework 9.6 45.6 12.5 25.0 7 4 e
- ' tarly field exper1ence
v 67.224.6 1.6 2.5 4.1 (teacher a1de) 45j 34.4 6.6 9.0 4 \
gk . Teaching methods . .
57. 7 32.9 2.7- 2.7 4.0 . (general) = 22.8 48.3 9.4 16.8 2.7
:, ’ %' N " Special teacHing'
methods (teach1ng
56. 5 33.3 4.4 ' 2.2 3.6 ‘field orureas 23.2 47.1 10.9 13.0 5.8
41.1 33.1 6.0 13.2 6.6 ' ) M1croteach1ng 40.4+38. 4 1.3 9.3 10.6
-
\ 89.3 6.0 0 0 ‘4.7\ Studen.t Teaching 62.0 24.7 3.3 3.3 6.7 . .
§4
Vs 5y . / .
< N h




‘Educatﬁnnal Curriculum a

\

ind Instruction (E]ementary Area) - Frequency of Occurrence
of Specialization Areas and Rating of Preparation (N= 157)

Area of.SpeciaJization

Frequency

*Rating in %

2

Earth. Science
Economics

Geography.

Health Ed..
Health.and P.E.

Mathematice. -

Psychology
Soqquogy

N >

P W 00O P w

O~ MO

W >

16,7

16.7
100
26.4

100 ..

33.3

28.6

40.0
50.0

21.4

Cumulative
ratings (%)

8.4 -

27.%5

27.%5

*A rating of 5k=

very -adequate while a rating of 1 :

A}

very inadequate..
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Table 8
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Educational Curriculum and Instruction (Secondary Area) - Summary of Responses
to General Teaching Skills Expressed in Percentages (N=125)~ °

. NECESSITY

™ *

. e EFFECTIVENESS .
. % v
My rating of the . s * My preparation on
nere sity 3f thys this skill was.,
skibt s
N — . ’ [
L ] @ =~ - o 2 P )
- M S TR
5 5 8 2 3 - . ' Sz ® 4003
il ~ a o ™ ° o a - +
N ' < B o b @
2 A *Teaching Skills 1n < -
< o . - i < -
> . ° s
, Maintaring effective teacher-
65.9318 0.8 0.8 0.8 tearner relationships _7.150.820.6151 64
. i R Maintpining effective teacher- ’ N
349540 71 24 16 teacher relationships . 6% 29.4 24,6 2.8 s
- Maintaining effective teacher-
" 444516 32 g 08 administrator relationships ° 6434.922.226M09
- . Matntaining effective teacher- )
N\ 454488 32 08 O 8 parent fcommunity) relationships - 4 0 28.018.4 33.6 16 0_
. 0 Idént\fymg teacrer's attitudes
533352 98 08 08 affecting learner behav br 12.350.818.8123 57
ldent1fyiny Tearner attitudes -
i 48042.3 89 0.8 O affecting teacher behavior 8.140624 4220 49
C
Rerganizing power structure
138553236 5716 of schaol : "4117.137.4 285130
880104 16 0 0  Maintaining 1 mH%‘ . 8032.8Y0426 4224 "
. . Applying different 1ratryc- . i
524844 0 24 08" tional methods 2646 53 2 9.7 8.1 274
336582 66 08 08  wsing audio-visual medra i 27.937.711,5148 82 '
»
61,8374 08 0 0  Giing directiops 18.759411.4 65 43
416504 40 284 16 Lesson planning . 36 0 544 56 3.2 08
| 403460 89 32 76  imt planning 34.7500 4.0 9.7 156
80344224 48104" Using objectves M048128 4.8 32
.. . !
Applying hurian development :
29.6488200 08 08 to instruction v . 48416 31‘2 192 32 .
A AN -
- Applying learning pringciples f.
31248018 4f 16 0.8 *° toinstruction - .9.649.6280 96 32
20150420373 08  ,Discussing controverstal 1ssues

s

358560 64 24 0

04%0 96 32 0f
+48.44%.2 64 0, 0
38,7484 10,5 16 08

548427 16 08 0
.

“ 309512130 49 0»
96464312 88 40

-~
282452226 56 24

.

Developipy assesspents or
testing devices,

interpregting results of
assessmts or tests
2 v .

Evaluating one'seinstructipn
.
Evaluating curricplar matgrials
P
Pretesting far indfvidualization .

Using standardized test results ¢

Understanding Tegal requirements

" and l1abilities of teaching M

Reading 1nstruction

. .
Oealing with special learning
problems in reqular classes

\
Rorking with crosseeuityral
learners ‘

Reading professmna]‘journ;ls

Professionalism (workshop par-
ticipation, using professional
Journals, participating in
professional orqanizations) .

9.8 32 528 5 23.6 57
16053613614.4 24
v

14447.22801

o

0 24
18 647.6 1611

!

o
O ew
&
=] o

814732
18.338.3242150 42
L3.831 437.2

12.8 42.212.0 23.2 48
L24H 37228138

d

jw

.2 17 7 14.5 89,2 15.3

»

1 618.7301 390106
916 2.0 33,6 216 3.2

8.9355290218 48
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- Educational Curriculum and Mstruction (
Program Component Ratings Expressed in Percentages (N = 125),

M

Secondany Area)-- Summary of

0]

T
-

Ih1s,gaper1enno
. was upportant
;s in my preparation

< . [ e <
[§) 3 > I ™
e O Q. = -3
~ e} ) 3 ~<
= g} hs

— rQ{ — O jad
3 o a -3 3
ke = M o+ —
> B = a - 3
5 - » >
—+ + o
w = .
= ot
ot [9%]
- . 3

puet

v

12.0 41.0 20,0 22.0 5.0

e
51.5 30.3 9,1 6.1 .3.0 .

3.4

39.0 50.0 5.9 -1.7

50.5 39.8 5.8 10 2.9 -

1

37.541.7 5.8 8.3 6.7
L 3
83:514.9 0.8 0 0.8

W

/ ' !
., Introductory eduration
coursework

Early field expérience
(teacher aides

Teaching methods
(general)

Snecial teaching
methods (teaching
field or areas)

. Microteaching

Student Teaghing

.

- o,
This experience.
was effectively

£
organized
LI 1]
¢ R
< I o — <
D - 3 > ©
3 —+ Q o 3
< I ® -, <
9] ST
[¢»] o+ - (4] -7
B -, o s} =
— < 9] s [¢9)
i ™ a —~- —
ﬁ o < —+
'+ ks
B * 83
< * [ 4
{'D é —
<
m

10.0 40.0 24.0 20.0 ' 6.0

NON-EXISTENT

,

17.0 57.6 10.2 8.5 6.
17.0.67.6 10.2 8.5 6

12.6 42.7 12.6 24.3 ‘78
40.0 45.0 4.2 4.2 6.7
53.7 34.7 2.5 5.8 3.3

.
»
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Tab]e 10

4.
Educat‘ionaf Curr1cu]um and Instructwn (Seca’ndary Area») < Frequency of Occurrence of -

-

*

S

_Peaching Fields and Rat*lngs of Preparation (N=125)

AL’ : |; — T—
N First Teathing Fie]d Second Tedching Field -
, - ) .Adequ.ac‘x Rating = ., . Adequacy Rating
oL ey ToHe—v— = yhigh - T4 N Toug ’ 3 high
Teaching Field 1" . 2e * 4 5 - ‘ 1 2> 3 4 ;5
— ‘ ~f— — ~— ' -y
CBiology’ - 23.) 28 3.6 3.5 - 32.1 60.7°. 9.6 10. 30 200 10 30 ‘10
Business - 2.5 250.0 = - g ‘0;0 2.9, 3 - - 67.-.33 -
Chemistry 4 16 2 - 50.0 *+50.0 - . .6.7 6 ' - 16.7 - 50 33.3
-Earth Scignce 1.6 2 50.0 .- -*.7 50.0 - - 2.9-°3 33.3 - . -, - 66.7
Ecopomics 8.7 - - - 100 ® 1.0 1 - - - - 100
English , . -15.7 19 5.3 .10.5 10.5 42.1 -31.6 . 15.4 16 11.1 16.7 .18.7 *14.7 16.7
French 1.6 2. . - - 50.0 50.0°, 1.0 1 - - 100 - -
German .8 1 - - - - 100 . 10 1 - - 10Q -
History 9.1 11 9.1 - 18.2 9.1 6X%6 16.3 "17 11.8 5.9 11.8 23.5 47
Journalism 1.6 2 - - - 50.0 50.0 1.9 2 - 50 - - 50, -
Life-Earth Sci .- .8 1 - - - - 100 3.8 4 . - - - 50 50
Mathematics ~  22.3 27 3.7 22.2- 7.4 222 44.4- 58 6 16.7 16.7 - 50 _ 16.7
Physical Sci - 0 - - - - - 29 3 s - 66.7 33.3 -
Physics _ = .- 0 - - - .- . 1.0 2 - - 50 50
Political Sci 871 - - - T - 4100 8:6- 9 11.1 - 22.2 33.3 33 3
Psychology 2.5 3 33.3 - - - 66.7 3.8. 3 33.3- - - 33.3 33.3 - -
Sociology 8 1 - - 100 “w = - 3.8 4 ~ 50 - 25 25
Spanish 16 3 - - -4 - 100 v 2.9 3 - - .- 100 -
Theater Arts 2-5 7 - - 14.3 42.9 42.9 1.0 1 - - 100 - -
Science™omp 6.6 0 w - - .- - 58 6 - 16.7 .- 33.3 50- -~
~Social Studies 33 4 - 25 50 - '25' > 1.0 1 - - - 100 -
, ‘o . R ) . oo -
‘Cumulative .
Ratings (%) 5.9 9.2 7.6 26.9,50.4 |,
— t4 '*
ll , ¥ S : . !
N = . A 4
. r/.\ “n' N ’ ~
: : - ’ !
< . - ‘ - - ; )
" - " ﬁ . . Q »
.o . -
- f"“‘/ \\ ,
. , - e,
. ., . » g = |
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\e ‘ : ’ ! ,' - ‘
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LI . 2 { . - . ~ L .
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tdupat lohaj Psytho]ogy (EPSY» i;.
More . than sixty-one percent of the EPSY designated respondents are’ o

oorrently emp]oyed in an educat1on - re]qted pos1t1on }Unlqke the other |
icourses of study leading to prov1s1ona1 cert1f1cat1on reported herein, the: W f

LLD prov1s1ona1 certification requ1rements are pr&ided by.EPSY through graduate

level coursework. . This observation s gests wny there were ‘no respondents , :{

in EPSY'engaged in graQu@te study. (re: tagle 2). Genera]]y, necess1ty rat1nos "
" for the gener1c teach1ng skills d1sp1 yed in Table 11 were h1gh, e1ther very 4

‘hecessary or nécessary, wh11e rat1ngs on program effectivéness ranged from

Pl

.-

very efféctive to 1neffect1ve with the modal respbnse being effect1ve 1n .
_nearly alt 1nstances. fable 12 reflects positive perceptions about the
impoPtance and effectiveness of specific instructional components in \\

the LLD curr1cu1um
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% sfducatéona) Psychology - Sw-nry of. Responsed& e General Teachiné Skills

, e k 5 Expressed in Percomtages (N=13)
¢ ® NECESSITY o . EFFECTIVENESS .
¢ ° 5*' o My roting of the ‘ s My preparation on
& . nec@ssity of this T ew - this skill was.
-~ o Lo, . skill §s : .
- “ % * > [ < 4 < L] [ - ;
. - 4 * 2 ’1" . i - 2. ? b *
. &, s iﬁ g < - g-o8" 3 <
el - L] -
‘ . /2 & § ¢ 3 2§18 %
" s < & & 3 g 8 2% 2 3
B b 2 B o ® 2
o 1 y P Teaching Skillg n < o4
T < ” Y L4 W=
¥ % < . » o
. Maintainingteffective teacher-
. 5 o 0 _0 0 _0 learner relationships » 25.058.3 8.3 8.3 0
{¥ hi 7 h
= ~ Maint#Tiing effective teacher-
/ £6.733.3_0 0 _0 teacher relationships 16,7 41.7 25.0 16.7 _ O~
-~ -
» # N Maintaining effective teacher-
58.3417 0 0 0O admimistrator relationships 16.7 41.7 25.016.7 _ 0
-- Maintaining effective teacher- - il
58.333.383 0 0 parent {community) relationships 6.7 0747 0_0
A .
B 5 it ldent1fyigg teacher ™ WEt1tudes
. » .733.3_.0 0 _ G affecting learner behjvior 2504.733.3_ 0 0
> ‘ Identifying learner attitudes
58.333.383 _0 O affecting teacger behavior 16,7 41.7 33.3. 83_ 0
' Recogni2ing power structure ’
5.066.7_0 83 0  of school v 16.f41.716.716.78 3
150250_0 0 O Maintaining discipline 33.3.33.3_8.325.0_ O~
1 ~ Applying different instruc-
«5.825.0 0 0o o tional methods ’ 50.04.7 83  0_0 ~
v 273727 _0g 0 _ 0  Using audio-visual médra <2_7‘_3.4_5'._4£L2 091
* . ¥ 7 >
66.7333 0 _?g"'ﬂ_ Giving directéons 16.775.0 83 __0_ 0
5005.0 0 0 0 Lesson planaing 4.75.0 7083 0
16.766.7_ 0167 ?0_ Unit planning “ L7&3~8H,3_1__7'_0 P \r
- 45.4546_0 0 O  using objectives _27_312;6,_%'_.9:1_70(—/ -]
¢ =
» M [ ' N
' ’ G App]! h develo t 7/
. , pplying human developmen
‘ Bs61s 0 0 ' “to instrudtion Jr169154 0 0
Applying fearnmq pringiples ~ :
" . 46.2462 0777 0 to.mstruction , 231538231 0 0
. _069.215.477 77 Discussing controversial 1ssues 03858515477
s 2B DV
. ‘
R - Developing assessments or -
38.546 2 77 0 77, -testing devices 1542312310877 .
Interpreting ;esuIts of
. 53.838.5 0 0 77 assessments or tests . joe3xws 023177
© 69.20.8 _0_0 0O Evaluating one's fnstfuction 23.1 90.823.1 231 0 N
. 15.476.9 _0_90 1.7 Evaluating curricular mu;-u.ls 7.7 63.8 15.4 15,4 9.7
- * 61.53.8__0_ 0 1.7 Pretesting for individualizattion 23.) Q.8 038.5).7
2615 1,7 20 1.7 Using standardized test results 30.8 30.8 15¢4 15.4 7.7
) \ . B
{ s i : Understegding legal ranuiraments R
a — . 0.041,7.83 0 _Q  and 1abiTities Bf taaching 8.380.0 8.316.718.7
= = o . .
s -~ $6.733,3 0 -0 _ 0. Reading 1Mtructigﬂ 6.7 1.3 16.7 25.0 8.3 ° ’
. . . - .
Y 3 - Deeling with special learning N
61,538.5_ _w_0 _ o0 problems in requliar classes 46.215.4 7.7 23177
- . ,
. g Working with cross-cultural
58.333.3 _0_0 8.3 learners 16.7 25,0 25.0 16.716.7
g 30.869.2__0 0 § Reading professional jourmals -  23.1.69.2 0 7.7 0
* Professionaltsm (workshop par~
. ticipation, vsing professional ' ,
4 journals, participsting in -
. X0.889.2 0. 0 0 professfonal organtzatio 231538154 7.7 0
\)C L.t \ = )
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. - Educational RgyChology - Summary.of Program b

' J’ mponent Rating$ Expressed in Percentages (N=13) )

- | | 7

~—

»

/n“
. Importance to

. “Effectiveness of your

“Role as - . TAMU Preparation as
LLD- Teacher AR : ‘- an 'LLD Teacher
o~ R . .
ﬁ - c c < ¢ - ' o< o _ I~ " <
S € a 2 ©% R o + 3 3 %
~< - O (13 3 < < 92} o -4 <
3 o S \ o ) —+ .
- o+ - (o] [ (1) o+ -de [15) -
3 o ~Q -3 > =4 - =% 2} ="
e b 3] c+ - z i) < 3] + 1]
[« o+ Q. =] 3 * 323 12 (=% - “=h
S > 3 o . < -+ v
o+ o+ o ) o+ .. o o
[+ 1) ld v - . ‘ T" , . e}
3 ag " Program Components = ‘ a4
* 3 ‘ <
(ad “ . . . 14
+  Chgracteristics of exceptional .
’ 50.0 50.0 0. O 0 and handicapped pupils 37.5 62.5 0 0- 0

62.5 0 0 0

Adwinistrative arrangements used .
in special education (e.qg.

resource rooms, consulting L
12.5 0 0

37. teachers, etc.) 50.0° 37.5
£ - " Normal Tearning & its relatian- . - :
® 62.537.5- 0 0 0 ship -to LD pupils 37,5 62.5 0 0 . 0
» -, . '
. " fbnormal learning utilizing an
R 50.0 50.0 0 0 0 informatfon processtng model 62.5 25.0  12.5 0 0
L ~Various modalities appropriate . '
75.0 25.0 0// 0 0 to learning by.LD pupils 750 25,0 0 0. 0
B ) Theoretihél‘foundation to metho- |
12.575.012.5 0 0 dology in special education 50.0 37.5 412.5 0 0
’ * 7 . . .
’ Simulated experience in ‘ )
- 25.0 50.0 12.5 12.5 . 0/ teamging LD pupils ' 37.5 50.0 12,5 . 0 0
. ’ . In-Schoal practical exper- ‘
87.512.5 0 0 0 ience ih“tedching LD pupils 62.5 .25.0 .0 0 125
62.537.5 0 0 0 Normal child development 31.% 62.5 0- 0 0
¢ %‘ .
-w’ . Y L ]
- .
[ -
| .
ol . > .




et
Y

: ﬁéa]fh and Physical Education {HPE)

i
4

.- - co e
Seventy percent of the respondents who completed a provisional certificate

program in Health and Physical Education are either éfaChing or are enrolled
‘ . * " - i LAl \

in graduate school. Perceptions of these individuals regarding the generic

teaching skills are reported in table 13. This table reflects substantial
. o . e .
response variation-on both the neces$ity and effectiveness scq{;s for some

items. ¢ ’ ; - . o
' “ N . ’ ’ . > - .
Because of the nature of thetcertification program offered by HPE, ’
substantial ehphasis is p]aced on content-areas'in health and skill perfornwpces.'
in physical education. Program elements characteristic to HPE alone
formed the op1cs for tab}es 14 and 15, For examp]e'“tab]e 15 summar1zes
se]f-rat1ngs of competence with various topigs treated Tn Hea]th c]asses

Chron1c and degenerate diseases and mood mod1f1ers were 1dent1f1ed as

difficult health topfgS‘by some, while physical fitness and growth ‘and

b .
N

1development were top1cs all respondents felt cgmpetent to teach ' -

Table 14 sunmar1zes the know]edge level and performance Teve1§ of . .:
certification recipients in various phys1ca1 educat1on act1v1t1es, as well™
-as their self—perce1ved coach1ng ability 1n fdur sports. This summary
'suggests that graduates of the HPE program are very competent in organ1z1ng

activities 1nup1v1ng softball, touch footba]]/ijié footpa%T' volleyball -

" gand basketball, ‘but feel somewhat unprepared to dea] w1th archery. dalLP.

» golf and wrestling. Subject areas-that some respondents apparently felt

ill- equ1pped to 1ntegrate into the1r instruetion 1nc1uded exercise .

physiology and motor 1earn1ng. Converse]y, f1tness and athletic injuries
E 3

4

* were topics that near]y all respondents reported]y were able to appTy to

/ their classroom 1nstructf/h

A

- -~ "
- -
«
v

i
~ : l - o - o
'
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hi . rY 4 ’ . - M .
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. r 7 Table 13
‘ . . Al - . N .
. -+ € Health and Physical Education .- Summary of Res 0 ~
. L , .. General Teaching Skills Expressed in Percentages )
’a .., Lo "NECESSITY . o EFFECTIVENESS®
i . My*fating of the . . . . "My breparation onv.
npcessity of this this ski]Yewas
. . . . Skill s . °
B < 3 [« [ < ) ) N M4 [ BRI - <
N ] o E 3 T o, - 3 2 @
- » < &2 & <. . < 7z &R 2
v o [ad p a .0 -
N -] w» - L3 [ - - L ~ - o -
& & g ¢ 3 '+ > 8 2 3
. - 8 ~< a o ® D : . o ® & = -
- 2 3 g B 5 F
— T oo, 2 & Tedkhing Ski1ls 1n ‘ < - -~
o ' A3 < o - s ® S J
, . :. . Rk . . A ;
. . i, ) ~ Maintatning effective tgacheg-
. 644356 0 0 _ 9 learner relationships JO2661 85119334
T, < .
N e . . Mawntaiging ef‘ecz/we teacher- *
© 3339.710.6,50 0, ‘teacher refationstrps 11740% 2002083
< . ’ " - . .
. . Maiwitdiming effective teacher- > -
N . 483423 33° 9 9 ‘3¢rm1slram( relatvonibhms 150 lﬁ_.] 15.0 30.0 3.3
. . . .
e . Marntaining effecte teacher- .
. ‘ ' 46,7467 3.3 33 0 parent (comunityl relationships 11,7333250250 0
. P N zzmnfym% teacher s attitudes . N
N ' 37583 8317.,0 affecting learner behgvicr 117550200133 0
4 T, ‘ . ident1fying learner attitudes ) .
N ' ¥2569 69 0 0+ affecting teacher behavior 103431224281 0-
' ... L ¢ Becoanp1zing power structdre -t S . '
. 183569167100 0., of school 8325031726783
. “ . N - - = ; - T -7
! . 89¢ 85_ 0 "0 17  Mantaining discioline . 119254237254136
L ) . / . tpclying d1f%eveht 1nstruc- ’ : !
. . 250600117 17 17 7 tignal methods ;1233500187 8317,
- ) - N v " \ T
»” ) " 283567 M 1717 usyrq audio-asudl medig 250 48310013.333
‘. . . [T v
. . 533450 17 0 0 Ts5...nq drrettaons 283533117 6.7 0
. - . . . .
. . 36 7583105 33 17 ribsson alanring 217633 83 3317
e . N
‘ * - o 00533150 17- 0 Lnmit planning 183683 83 3317
~ -’ ¢ P 0
‘ . . 155586 M 0263 0 ° Jsing objectives . 112707 69 3617
s : " ~ . B ‘
. . e, Applying huran development > * )
. h 29.850 9158 18 1.8 to instrgztion 1583333511 0-138
2 , - - '] - 3 . - -7 = — R
. . !«ppl,«mc learr\.mg principles
. 26614140 0 0 ‘o nstrbgtion: 22854140 88 0
. . . -
5 P 17655 1°210 35 138 Jrszussirg controversidl issues . 5349.1286193 18
° ' ot ) uveloping assessrents or . N
232643125 0 0 testing devices 17960.7 89107 1.8
.
' B . interpreting results of : ' .
' . ¢ 175688123 18 0% assessmerts or tests 1.559717.5 53...0
?
' - 339610 34 17 0 Evaluaging one's fnstruction . 8.5%9.320.,3192 17
. 26 3 54 4,15r8 35 _ 0 . Evaluatung cuericular materials 10.540.4 26,3193 315
. \ ] 10235630136 17 ‘pr'ezes':x for individualization 5.1 847 530.5 1.0 _
117356339254 34 Using skandardized test results n.7 424 gg_i 1.9 A7
& .
s : " . . Understanding legal requirements .
. 600350 33 1.7 0 apd liabilities of teaching 15.0 36 0 13.3 33.3§ 8.3
. 1
90441102 68 0 , Reading instruction 102 35.6 35.6 153 3.4
Y . ¢ . L .
, . ’ A Dealing with specral learning '
» 400483100 1.7 0 problems in reqular clasies 612672330707
N * . Horkm'g with crcss-cu'nural ) «
. . 271461203 85 0 lesrners ) Al 271 339 27,1 10,2
~ 150450283100 17 Reading professional journals .20, g_;_} 0017 50
' . Professionalfsm (workshop par- ‘ A
. ticipation, using professional
' Journals, participating in
. 25050.0 18 1050 17 professional, organizatians) 2334332107 8.3 33
(€] ' ‘ '

;




. \ ' ) ‘ . . TableS4 e ‘ ’ 28 N
" _ "Health and Physical Education - Summary of P. E. Activity, _ - \ .
, / ‘Coachin’q Ability, and Knowledge Ratinas Expressed ianercentages (N=59). ‘ s
Knowledge Level » Physical Education Activity l Performance Level -
o8 A NS * 23
£ 5 - 58
(1] . D
12.2:44.8 37.9. " Archery ' 17.2 36.2 46.6
¥ so62s1123 Badminton . 759.6 31.6 8.8.
0 69 224 8.6 ‘Basketball | .70.7 20.7 8.6 . .
20.7 29.3 50.0 Dance — - ‘ . 20:7 36.2 43.1
. 22.8 52.5 24:6 - Golf | 14:0 50.9 351 o
! 37.9.50.0 12.1 Soccer 29.3 58.6 12.1 :
17.6 20.7.1.7 Softball = 193207 _ 0
43.1 43.1°13.8 Swimming ‘ ' 44.8°41.4 13.8 l
K 35.142.122.8 . Spéedball ™~ . 38.6 47.4.16.0
' 81,0173 1.7 Touch' Football/Flag Football 79312 3.4
67.2 31.0 1.7 Tennis 58.6 37.9 3.4
69.0 29.3 1:7 - Track and Field " 60.3 34.5 5.2
75.9 22.4 1.7 Volleyball, 82.8 15.5 1.7°
0.0 31.0 19.0, “Weight Training 50.0 31.0.19.0°
s  22.8.36.2 41.4 Wrestling 22.4 39.7 37.9
Subject Area Ability te apply knowledge in: . .
’ - - s & 3 Athletic Coaching Level
I T S8 ort '
Athletic Injuries 41.850.9 7.3, - : 2
Exercise Physfology 29,1 41.8 29,1 _ . o .
‘Fitness , 74.5 25,5 __ 0 Basketball -55.4 30.4 4.3
Health -E&ucation, 65.4 30.9 3.6 . Football 59.6 25.0 15.4
Kinesiology "25.4 63,6 1.0 Track' and Field 57.1 32.1 10.7
Motor Learning 21.8 54.5 23.6 . Yolleyball . 40.0 50.9 9.1
, » Skill Analysis 40.0 45.5 14.5 PO
o Tests and Measurements »  41.8 47,3 10.9 "
. ) -
\‘ - 30 h]




L o ¢ Table 15

(3

Health Education - Suﬁmany of Responses

to Selected Topigs Expressed in Pércentages(N=59)

ey

¢

<~Competency Level

. -‘Content Area |

4 -

- . . i . . G’ M - —
. ] 7 , . @& o o 3
-, g = 3 &
' 7 s 0
& 8
T S
! ) ‘ 7 ? .
- Chronic and Degenerate Diseases "25.0 %50.0.%5.0
. - I
) "Community Health o _ . 40.9 50.0 9.1
’ Consumer Health , ~ " 4.31.8 59.1 . 9.9
Environmental Health T . 40.9 47.7 11.4
Growth and Development 45.5 54.5 0.
- , Human Sexuality 56.8 40.9 2.3
Mentd] Health' oo 30.2 51.2 18.6
- Mood Modifiers . L 20.4 54.5 25.0
Nutrition ‘ , : 47.7 38.6 13.6
Physical Fitness ' 90.7 9.3 __ 0
" Safety S : . _65.1-32.6 _ 2.3

+
4

34
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- ~Fndustrital Education , ' L A
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M Over sixty-seven percent of the respondents from. fndustrial education are °

" efther qttending graduate school or teachiﬁg in the middle school or high

school", Responses_to the general teaching skiTls.are summarized in table 16.

As with{the other'p;ogram areas, forﬁer'gtudenfs generally pérceive these
" _generic skills to be nécesSary_or very necefsary But their perceptgons‘vary
sigrificantly with respect to the degree of effectivene§s-provided by the
preparafion program they experienced to impart these.sfills.
' Table 17 summarizes perceptions o% former students concerning the‘bﬁo-
gram compoﬁents they experienced. whilg,a11 program components received °

. \ *
high importapce ratings, respondents assessed their preparation for the

components: “use mass production activities," "develop instructional

materials," and "evaluate student progress" to be adéﬁuate'lo good. Con-

versely, they assessed their preparation in the  program components, "main-
~ . -

tain machinery and equipment," and "manage shop funds" te be marginal

P

or'inadeduate. ,Other program cohponents assessed on this questionnai
which may merit attention include: aviation, industrial plasticiyaﬁzE

power mechanics. - Aowever, since only 4 individuals reacted to these

&

«, program components, generalizing from these values should be dbne with

discretion.

pup— . .
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Table 16

Industrial Education f. Summary of-Rgsponses

v

to Genera! Teaching Skills Expressed n Percentages (h=9) = *
—— >
NECESSITY I EFFECTIVENESS ..
My rating of the +My preparation on ¢
necesstty of this this skill was
skill s
< > c < . B < L < ol -3
"o. ks > 3 ¥ ) - 3 3 ° -
Iioi T IF g 43 :
03§ 2738, >z 8 & F ¢
] ~ o o T 13 o o - -
ol bl g - ~ . < -
b ‘ ~< :2 ’: T 2
2 A Teaching Skil}s 1n : - -,
< 3 B3 . - .
= 4 -3
< / i
- Maintaining effective teacher- _
709830 0o o 0 tearrer relationships osco0200 0 0
M3irtaining ‘e%{twe teacner-
30.052° 620 _ 0 teacher re'2t anships 200200400120100
Masntasning effectrve teacher- .
556444 0 0O g agmimistrator relas-onships _ 0442222221
?
Marntainieg effective teagher- - .
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-

Industrial Education” - Prqgram_Componeﬁt_Ratings Expressed Tn Percentages (N=7) _

%

~

3
v

“< .
Importance to » Effectiveness of* . o
Role as o your TAMU Prepar-
IED, Teafﬁer\‘,__:__‘_ . at1onTa:C?‘anED a9 z % § §
o f : P s8¢ .82 4 g
§ 3 % ' 2 &3 °3s g% % 3
£ o 7=} &3 1 — ©
! g .a - < 3 = g :ﬁ . -+ e;'
o ¥ =t . ot 2 o o = d a . o o
5 5§ & - 3 2 : &
-+ a Y e . o -~ v
> g S i 4
. - . ° 2 28.6 ° General shop 75.0 25.0 0
» . Q ~ -
Program Components, . § 33.3 Woods-- 100.0 0 0
: R ) afti ) ) 0
87.5 12.5 0  Organize.Industrial Arts clubs 2 33.3 Drafting 50.0 50.9
= T ’ ﬂ% / 111 Metals & welding 100.0 0 0
» 88.9 11.1 0, * Sponsor Industrial Arts clubs 33.3 11.1 0 . Power mechanics 0 50.0 50.0
. Tl=8222.2 0 Inventory materials & supplies 33.3 44.4 22.2 : (14 Crafts ! 100.0 0 0
~e oy s : ? i i - . -
s a1 o Pyrchase materials & supplies 33.3 44.4 22.2 L1 Industrial plastics 0 50.0 50.0
’ 0 Electricity/Electronics 33.3 33.3 33.3
88.9 11.1 ) Mairtain machinery & equipment 44.4 22.2 33.3 0 Graphic arts , 50.0 50.0 0
88.9. 11.1 0 Manage shap funds 33.3 33.3 33.3 . 0 Photography 66.7 0 33.3
' ) 0 Manufacturin 50.0 50.0 ~0
tncourage individuals student ° . N v u. 9
77.8 11,1 11.1 research 66.7 22.2 11.1 11.1 Construction 66.7 33.3 0.
‘ . LY
. Aviati 0 0.100.0
66.7 -0 33.3 Encourage student group research 66.7 22.2 11.1 0 ration ’
Has an inadequate preparation in one or more of the program
88.9 1.1 0 Use mass proquctwon activities 100.0 0 E 0 _ components 1?sted gboee ) prog
77.8 ”.~] . ls.gﬁ:p:sa:g;gzscl:dg';:rci?;sEer- 667222 1.1 (1) persuaded you not to apply for an attractive position?
- " Yes 14.3 No 85.7 If yes, please list components.
66.7 33.3 0 Deveiop instructional materials 88.9 0 1. ) ’ ] .
. - ) > {2) resulted in not being selected for an attractive position?
88.9 1.1 0 tvaluate student progress /- 88,9 11. 0 Yes 0 No 100.0 If yes, please list components.
[} . N e ———— .
Cope with multiple activities . ¢
88.9 0 1A sitwultaneously . 66,7 33.3 0 £ ‘ ‘
y . | "
e M , v, ’
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. Other data directly related tb perceptions of former students are
the -responses to open-ended items provided on the questionhafres. Negrly

half (49%5 of the respondents aqdedexiﬁten comments to their responses.

Bt is ironic that while the initial mailout return was les$ than the'return'

‘
“

from the second mailout, more written commeﬁts~accompanied the initial

. A : .oy : .
returns, i.e., 130 comments/256 returns compared to 99 gﬁmments/312 returns.

Moreove}, 94 bercent of the comments were from certification recipienﬁ§

/

who ex#erﬁented one of the EDCI programs. Comments from elementary teachers °
. - . i} (’ N

) ‘ - ’
(EDCI) fell primarily-into four areas of concern: need_for more ipteﬁsive‘

- k

ear]y%fie]d experiences, need for greéter emphasis on discfp]ine_and

c]ass%oom management . need for a longer student teaching experience, and

-

a_need for more embha;is'on reading. Other areas of négd menttoned more
than once'ingluded,mu]ticu]tufal‘studiés and special educatidn. Secoﬁdéry
teachers certifieq by EDCI f?equenfﬁy mentioned the need for earlier

field experiences, the ﬁggd for more work®on discipline, the need %or.

- methods coursework in teaching fields, longer student ‘teaching expe;iences,

v, P}

Md Tess emphasis on performance.pbje;tives. The need for readiné Hns?ruc-

tfon at the secondary level was also mentioned by moré'than one teacher,.
; . ) -

Trends from the'conmenfs offeréd by former students of ofher depart-

ments were not discernible because of the limited number of responses.

-
~

A complete Tisting of comments are provided in Kbpendix D.
Supervisor rating§ on the effectivenes§;of_the recently emp]byed
teacher from Texas A&M were collected and summarized. As mentioned

previous]y,this-infofmation is préseﬁted in appendix C. Collectively,

supervisor ratingg were-positivg fdr.eéch of the 29 generai teaching skills

Iisteqﬁ Although thié information is encouraging to the variou preparation

programs, these data are of Mnited significabce for program evaluation

< N T e
-
— N /
7
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-
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because of the uniformity of responses to the various teathing skills.

. e .
-Curricular revisions needed tostrengthenp!ograms - funetion 3

White recommendations for program imprOVement will be provided, in

the following section, the intent here is to present'the discrepancy scores

related o the general teaching skills for each preparatory program (Tab]e 18). ‘

4n addition, discrepancy scores for the EPSY spec1a] component and EDCT

2

program dompqnnnts will be presented in tab]es 19 and 20 Taken co]]ective]y,

-

over*49% of(the discrepancy scores for the general teaching skills were

4

1
determined to be within the acceptable range, that 1s, the re]ated 1nstruc-

tional components to these skills are not in need of revT51on or review.
™~
N

However, 32.4 percent of the discrepancy scores fell w1thin the rev1ew
“range, "and 18.5% of -the values suggest the need fof program revision.
) Review of these discrepancy scores by program area reveals that. .

AgEd respondents rated the;r preparation as acceptahie (27 Skills- in the :

* ‘ & .

acceptab]e range, 2 Skills in the review range) -While at the oﬁ'er end .

of the continuum, EDCI respondents were - .gore critical of their preparation' .
(ELEM - 8 skill components are acceptab]e, 11 eklii components are in need
of review, 10 skill qomponents need,to be PEVIS‘d; SEE‘; 9-skill componé‘!g &

" are acceptabl€e, 12 ski11 components need to be reviewed, 82sk111'components
- . ) ) . ~t . . ' , - ‘% ) .
need to be revised). The remaining program areas_fell befween Agkd and . . .

",‘

«EDCI w1th respect to the acceptabﬂ"discrep}hcy scorés. i*é EPSY - N

sk111 components are acceptab]e, 12 skill components are 1n need of review, N

)

5 skill components need rev151on, HPE =716 skill “tnmpﬂhent! are accept-

ab]e 8 skill components are 1n need & review,.5 skill components need

)-

‘rev151on,,IEd - ‘14 skill cpmponents are acceptable, 11 skill components .

d

are in need of review, 4,skill components need revision. s "f' ¢
Discrepancy scores for the EPSY and EDCI program components reported
. ’ . ‘

i

. 5 . .
L ljU L
~ ~
* - - . ~ .
* - b kY ’ 'r‘
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Table 18

Summary of Rrogram Area Discrepancy Scores for General Teaching Skills

4
5 Y

-
.

*

J J1

TEACHING SKILLS:

‘AgEd

EdCT (s)
1

HPE IEd

Maintaining effective teacher-
learner re]ationship.s

Ma2intaining effective teacher-
teacher relatipnships

Maintaifing effective teagper-
administrator relgtionships

‘Maintaining effective teacher-
pargnt .(community) relationships

.

Identifying teacher's attitudes

of school ‘ .

Maintaining discipline

Apmymg dlfferent instruc-.
tional ﬁthods :

Usmg aud;o-hsual medta

Giving directions
Lesson planning
Umt planning gie

-Us.mg.ob_]ecmves B
Applying human develdprnt,,
to 1nstruction .

Applying leammg prmc1$1es~ to
lnstruction ¢

J)lscussmg controversial
TS5ues
S ‘
Developing assessments or
testihg devices LN

Interpretlng results of -

- assessments or tests

-~ * . Evalua*ing one's instructios

Evalueti ng curncu.lar materials

-

Prete tmg for lndividuahzatwo
v, L

Using s(*a

Understandlng legal require- R
ments and habilities of steaching

'

. tests resul ts

Read#ng insfruction  « e

Dealing with special learning
problems 1n regular classes
Working with cross-cultural
learners - -

Reading professional Jburnals

Professionalism (workshop
participation, using profes-
si1onal journals. participatin
‘In professiona¥’ ‘organizatio

~

, 60.87

33.34

123.84
4

129.37

—

Program A
?(e) EPgy
2

96.60 _60.60

93.66 99.98
- EES

108.99 108. 31

52.19

139.69

>
124.21-

86.65 _60.00

-

99.98

115.00 111,10

34.77 .

/
26.09

168.80

87.73

75.0]

AN

~140.39

"115.01 180.00

54.99

21.93.

112.20

83.88

105:83
‘ i

' 75.00

'83.33

89.64

EERY

103.26

. 147.79

83,34 120.

10.83

60.68
78.91

.4

'58.33 -

66.67

30 01 -50 00
48.33 _40.00

-23.9

6.40

25.00

. 3.33 40%00

-2.15

13.74

-26.00 W .3f.60

8.33

. *
5 20.00

45.45

,.2.28

. _80°00

$#6.15

=1.75 -40.p0
+56 14 -37.50

. 889

¢
54.40

30,72

2

» 14,30 33.33

-8.68

66,66

* 39bas

~

47.37 22 2

*

=21.70

-

‘4

1 36

28.90
-26.64
-29.13

65.21

4346 ¢

* 57,60
v 3

52.80

104,59
PR
1004
.. +

-6.6T
-6.67
96.00

207 29

v,
76,89

9997

115 40

53183

" 115.38

*l47 82

L

L 2860° 0 B

3333 -

.

64.36 44 44
14
8 45 9h

-1.69 -66.66

+148.33

.23.07
L 4
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.
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'+ Table 19

- /

-
» - .

‘s

]

Summary df EPSY Program Components_Discrepancy Scores

M

F I -
) Character15t1cs of exceptional & hand1capped pupils 12.50°
Adm1n1stratnve arrangements used in spec1a1 education “0.00
(e‘g » resource rooms, consulting teachers, etc. ) . v
Normal ]ea.rhing & its relationships to LD pupils’ 25.00
Y . . . Mo ‘ .
Abnormal learning utilizing an information\pro-'; 0.00
© cessing model . PR ’ .
“ * d ! ’ .. K ‘ N
Varfous modalities appropriate to 1earning by LD pupils- 0.00
Théoretical foundatTon to methodo]ogy in special +=-37.50
educatuon . - — ¥\ [_/ .
§7RNated exper1enc€ in. teach1ng LD pupils s © .37.50
:
In-school practical exper1ence in teach1ng LD pupils 62.50
Normal ‘child devedopment - 795.00
. 5 . ) \’ ‘r;‘ig
- AN .!', :
- v ~ ‘ A
t‘} - (
. N\, . ¢ v
3 S \
i N
AR
-
' \
4 / F .
) | . "o .
+ 43 . ) .
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. Table 20 SR

- . . - -
. Summary of €801 Program Components Discrepancy Scores

i

’ Elementary ' , Secoﬁ&éry

-

Introductory education Coursewprk _ 23.06 .. 5.00
Early field experffience (teacher aides) 42.63 130.29
65.67 49.96

L3

Teaching methods (generéf)

Special teaching methods {teaching 68.12 105.85
—{ield or areas) ’ . )

Microteaching - B . 0.02 S _L12.46

Student teaching” C L T a3 ) 50.53
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Recommendations

Given .the myriad of, data reported in the findings, thestask of inter-

i"bretat1on has bees part1cu]ar1y onerous. Even though the task has been diffi-

- cu]t, recommendations for program revision wére developed. These recommenda-

tions were drawn primarily from the discrepancy scores for each program.
Secondary emphasi; however,was placed on.descriptive data and written comments
q o

individuals. Suggestions and comment$ for each program area will be grouped

=

.together to faci]itate interpretation.
-

AgricuTtural Educat1on ' ,
':J” Former students in AgEd report thé\r

both re]evant and effect1ve

aration for teaching was

in terms of the follow-up survey, this program

X i

Perhaps of some 1nterest for program rev1ew are the instructional components

qEnt1f1ed by the moderate discrepancy scores for the general teach1ng . -

- skills: "ﬁaii‘aining effective teacher-learner relationships" and "Dealing .

with special learning problems in regular classes." These teaching skills

were®atso cited jin the specific component of the questionnaire as being -

among thg most importaft responsibiiities for first year teachers in
S

Agricultural Education. As-perceived by former students, this survey indi-
| L & [ ’
cates that Agtd facu]ty members are successfully preparing their teaching
cand1dates for the challenges of the Vocational Agr1cu1ture c]assroom<6ﬁa

Future Farmers Organization (FFA).

~

\
1‘/
»

Educational Curriculum and Instruction
[ ¢

Recent;rtification r,eci;ii’ents in EDC‘I have proyvided a number of ~

v

positive sug®estions for program review and revision. In the elementary
~ Y.

- —

of former students as well as the cumulative ratings from supervisors of these
M » . 4

,does not suffer from programat1c def1cienc1es or ineffective instruction. =§.' '

¢
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, ski]ls '

< Dealing with special learning problems in ¥eqular classes
. . L4 :

.
4 »
€ . ~ 40_
. A A
- [ . -

s

M \? * . [ /

progrém area, discrepancy values nive suggested a need forrkevising or »

adding instructional confonents retated to the following teaching sRills:

) Maintaining effective teacher-administrator ré]ationships

. ) <
Maintaining effective teacher-parent (community) relationships

]
T e

‘Recogn%zing:powérstruc§o?€iof?;ohool , ————
Maintaining discipline -

Interpreting re§u1ts of'assesoments or tests

Pretest{ng for individualization ‘

Understanding legal requirementsand liabilities of teaching .
N ' * . . .o

Reading instruction ' ' .

-

Dealing with special learning prob]eﬁs in regular classes

Norking‘With c’%ss-cu]tgra] learners

Written comments from elementary level respondents‘confirm many of
these aroas of concern regarding the program they experiepced. . On a positive
noté, a number of these issues have\ﬁeen-nddressed by the elementary program

area faculty, and curricular revision efforts are either underway or have

-been cohp]eted since 1976.

v

D’screpancy scores for the secondary level program tn EDCI indicate

the need fern revisipg or addlng curr1cu1ar components related to these teaching
. V.

L |

\ \ ,
'« * 1 Maintaiping effective teacher-learner reldtionshibs . .4
X H ' ’ - 4 . !

- Maintaining effective teachér-teacher relationships
Maintaining effective teacher-administrator relationships ‘

"sMaintaining effective teacher-parsnf/i;gggonity) re]ationghibs
t. Co - ~

, Maintaining discipline
~ - - ‘ .
Peading  instruction .

v . 3
.

. Working with cross-cultural Tearner¥
. !
4




L

As with the e1ementer¥ progrem in EDCI, nritten comments from'secoggary
- Certificate recipients corrobrate the shortcomings in the program they
. experienced. fn addition, thé secondary program component, early €1e1d
experience, received a h1gh discrepancy rating. qThis rating is Justified
since members of this survey sample ‘did not experience an early f1e1d
experience.‘ The early field experence for secondary majors commensed,v‘
’ soring‘semeiter, 1977. Moreover, a similar situation occurred regarding
. L}

thé ?speciq1 teaching methods" progrqm component; 1974-75 respandents were -

unable to asséss the quéH_’of this program component'since the courses “

(EDCI 401-407) were not offered on a ‘continuing basis until the Fall semE‘Ter,‘

1975: Although a number of program adjustments have arready been 1nit1ated/
.these observations and recommendations are offered for cons1derat1on to
the elementary afid secondary program areas of Educat1gna1 Curriculum and

-

'Instruction for their consideration.

_guggtiona1 Psychology / \

— Provisfona] cert1f1cat1on respondents to this survey have indicated

the need for program revision related to the LLD curriculum. Five general
-teach1ng skills were identified -because the d1screpancy scores for these
skills were of sufficient magn1tude to slr~33\the need for currtcu]um

rev1s1on._ Mese components 1nc1udei

Evaluating one's instructton . f ce

* Pretesting for 1nd1v1dua11zat1on

Understand1ng 1eqa1 rdnuirements and liabilities of teachfﬁy

4

Read1ng 1nstruct1on .
»

Working with cross-cultural learners

-

i | .
It must be noted however, that since the number.of .responses (N=13)
) - ' : ; . ) ‘ ' ‘
was so diminutive, - strict adherence to this decision-rule 1s questionable.

4 . L

,r
.
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Therefore the follow-up committee recomﬁends that theee curricylar pro-

P d?am compOnents be reviewed carefu]]y by the Educationa1 Psychology faculty

. r

responsib]e for the LLD certificatidn program.

. . . |
. Health and ggls1c§1 g.gcation o - ‘ . |

Discrepancy scores determined-from responses of former HPE students i
L f 3 ®, -~

- . | -
" suggest. the need for‘?evising or adding five general instructional components -
N i K
to ;he undergraduate certification programs. These instructional cQmponents

4 ,
relate to the following teach1ngfﬂs:

-~

Maintaining effective cher-administratpr rejetionships'( ' ¢

s - ¢
. ' “Maintaining effective teacher-parent, (community) relationships

L

»
Maintaining diseipline—‘.

~ Understan@fng legal requirements and‘]fab111t1es of teaching

LR

Dealing with, special learnthg problems in regular classes

In addition, reponses on the specific component of the HPE qdest{onnaire
\

signal the need qpr gunr{cu1um feview of the components dealing with: . g
R
Mood m&difters e o '\\

Chronic and degeneraté diseases

Organizing- phystcal education activities 1nvo1v1ng akchery,
.dance, golf, and wrestling

Exercise ph¥s1ology

Motorllearning

-
“ These recommendations are offered to the Health and Physical Education

faculty for their review and cons1deration. )

.
., ‘

Industrial Education

»
-

E , Instructional uomponents for four general teach1ng ski11s of the

undergraduate teacher preparat1on program in 1Ed were 1dent1f1ed from the
I .
analysis of data as being in need of reviston. These idstructional components

rs
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W

include: -, . L
. - Mdintaining effective teacher- parent (communjty) re]at{onsﬁ1b§
iEcogn1z1ng power structure of school v -
' . Maintajning discipline
Reading instruction .

.Hhile the discrepancyvalues for these teaching skills were of sufficient

/maénitude to warrant these recommendations, the number of responses - (N=9)~

from which the values were derived is so small that perhaps careful review

N\
—_

is mere-appropriate than the recommendations fo rev1sq_%he curricu]hmz*
" In addition, résponses on the specific components o%fthe }Ed question-
° naire suggest the need far curriculum review of the instructional cBmponents
@ dealing with: - «
Mainéaining machinery and équipnant
Managing shop funds "
Aviation . ' - '

Industrial Plastics’
)

L4
r

These racommendations are offered to the Industrial Education faculty

Power Mechanics

N .

for their review and consideration. .
This report represents a significant outlay of personal effort‘and

comr tment on the part o? former ‘students and supervisons w@//reSponded to

the survey, and 1n particu]ar,of Mr. Pat Gatons, a graduate ass1stant .
in EDCI who was reSponsible for comp111ng and organizing the data obtained from
‘the numerous ma111ngs Because of the effort and commi tment exh1b1ted )

%f the ;ollow up committee strong]y encourages the programs examined to .fi
carpfu11y review this document, con;fder1ng the 1mp1{cat1ons\1t has for im-

proving their teacher preparation programsat Té}a§ A&M University.

Q . ’ . a 4’423 ‘ &y
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) Timetable of Evgnts F6r Follow-Up Survey el
Event o S | Proposed Actual
. . * Date Date
Decision to ConducteSurvey . ’ " 9/10/76 A_i9/10/76
Dec151on to Survey Supervisorsgpf Recent Graduates . 9/30/76 9/30/76
F1r.st Draft of Instruménts Completed . * * = . .. 9/30/76 ‘. 9/30/76
L1st of Provisional Certificate Applicants Clmp11ed ) 9/30/76 e "\9/30/16 .
Instruments Rev.iewed: by Cunmlttee and Panel . 10/15/16 10/15/7% +
Addresses of Students Compiled : o 10015/76 10/15/76
Final Draft of Instruments Completed e 4 10/30/76 10/30/76 7
' . - ) , . i
Cover Letter Developed and Duplicated B +10/30/76 12/1/76
Instruments Duplicated - ' 11/15/76 12/14/76
/e . e S
Ln1t1al Mailout to Cert1f16ate Recipients - . 11720776 12/15/76
Decision to Make Second Ha‘lt o ; _ 1/5/77 C N7
.Telephone Non-Respondents r A . 1/5/77 - I—
. ' ’ . 1/,20/77
, : ' ) ‘ - Yo .

.§econd Mailout Conducted if Necessary - ’ 2/}/77 2/18/17
hailout to Supervisors of Certificate Recipients 2/1/77 4/18/77
Results Compiled o . 3077 A 5710/77 -
Summary of Responses Mafled to Respondents T 4/1/77 L5/12/77 .

) I ' =~ . ¢ y
Preliminary Report to Fo]low-up Committee . : 4/1/77 4/1/77 s

Composiite Report of Follow-up to Dean and C.T.E. . 4/20/77 - . '6/20/77
Draft of Procedures far Departmental Follow -up Efforts - _

. Completed | _ ; 5/20/77 720717
Instrument Development - In1t1al Phase for Profe551ona1 .
Certificates . : . 6/20/77 Yo
First Draft of Instruments Reviewed by Commlttee and Panel T -

Within Each Department ‘ , 7720077 - -
Final Draft of Instruments for Rec1p1ents ‘of Profe551ona1 w7 .
Ce#tif1catesJDeve1oped : ) . 8/20/77 ST
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. . Itemized Expenses for Conducting Followrup Survey g
. Cost of instruments . L
+ used fn survey 1838 inst X 15.6 cents/inst" $ -286.73 o
e(g}e]b,pes a 2566 envelopes ‘X .02 cost/envelqpé  51.32
postgge > r 2566 1ei:ters’x .03"'cost/letter 333.58
~ 3 M
cover letters ) £7.90 -
- .. -
computer funds: 300.00
" - -’ . )
7 “ $+,Q19.53
. cost/response for this survey excmdi)ng bersom costs L $1.29
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FOLLOW-UP QUESTIBNNAIRE® g

>

.

Survey of Teacher Education Programs

« . cy

This questionpaire was developed to obtain” information

At.Texds A&M University .* . N ' . -

‘ . /' . : )
on .'the’eff.a&i vgness of .

the Various teacher preparation programs offered.by Texas A&M University. With

your help, information obtained from these questionnaires will be ysed to evaluate -

the currtculum of each progeam. . - - - S
o . ‘ o . 4 I : o
X . - v, - & ‘4 v
1 - Yy, o ‘ . .’ ! ¥ . .
e - ‘ Background Infarmation ) .
- ¢ ’ ) ) L4 * )
Name ° . ' & L . Ct ~
-, . \’ \ N - * \ kS
Current mailing addreis ¢ ‘ . Zip Code (| ~. ) L
i - ™ - £
Year graddated from Texas AGM_ -~ ~ - . . %
Current occupatfgonél‘ status (eheck as many as neaded) /, “ S ,
! Jonal.se & : SO,
Teaching elementaryggchool ( ) L. .7 '.
Teaching middle or Unior high school () ’_ ' o ,1
Teaching high schocl { ') ) $ v

. ' ?éqhing junior college or post secondary { a A <o
' raduate education (getting an advanced degree) ( )

. L » * . . . "
Otherfj ) please specify L .. .
> ; ' : . . b
. . @ . “ - "
Address of aurrent $chool or other place of work’ . . L
% . ; ”~ . ’ 'f , ) 4
"t&”‘ . “ ! ) ' ’
3 ’ ] . . s - . : ~, : . —:‘ . —"
@t‘/ ﬁ . v ) - w [ »,‘ AN T . ' - D
: ‘.. L] ' ' L N . °, : . S, \ y '
. MQ}'E If you aYe not teaching or working in an ingtructional capacity you may :
» I glect not to complete the remainder of this survey. (However, we do want
X to kpgw your current. address. and occupational status! So please remit -
- 4 : . thed¥rm 'to us, : > . . ro
‘e A . \ . ./ . \'\‘ . \ LI - '
. y J " R T !
L &8 Y ) &
. . o ) \ s . ' .
L~ . . \ . v ‘
* " . \ - I‘ ° »
\ N \ : ' ‘ ) A A
{ - ’ v 5'} ' g e . o
i, S . ) . 4 .-
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- ) . , oot . General Coémponent ~° 51

oo . : GENERAL TEACHING SKILLS

‘f
LN _

The {olfowinq data presentation represents a total compilation of all responses ex-
pressed as porcentages. It may be of interest to you that approximately 57 percent
of all individuale.respondinfg 'to this survey are engaged in teaching.

" . s

. -
f

" . bt R

4 Fad . ’

" NECESSITY ‘ - - EFFECTIVENESS
. ‘My rating of the L ¢ My preparation on
.. necessity of- this : ' this skill -was:
skill is: . .o . . <

» P

Kxessaosu

papToapun
Kaessadauun
aAT3IO9IIR

+
# p3pTO3pun

" aaT303338UT

“

Kxessaoau faaa
aaT3Da339 Aaaa:

>
Ry
°

.

Axessaoauun Kaaa
3aaT3D933I3uT Aasa

Teaching Skills in:

A
- e - *
.~ 0 ﬁaintaining effective .-téacher- o,
- — learner relationships ’ y B —— ey -

»

4+
Maintaining effective teacher-
teacher relationships .

. . Maintaining effective teacher- ' "’
. H administrator relationships oo : ;

- r ' . Maintaining effective teacher- . S
. parent (community) relationships "3

[

- . Identifying teacher's attikudes - ,
. ) affecting learner §pehavior

» . LI .

! . ~ Identifying learper-attitudes - . \S.

. ’ affecting teacher behaviqr -
. — e . ,

- ' Recognizing power structure :
. . > ' . :
. e of school . L. ._k

Tk — - Maintaining discipline’

. T '% - applying different instructional
: methods -+t < S d“

" N « ‘ ’

<  —p— Using‘au@io-vi;ual media

, - 4 i .’.' ’ - ' < : ' . ' . ,
;& . " Giving directions - , . .

Lasson planning ' —

2
4 , . '

Unit planping .

» ' ‘ .
- Using objectaives ) ¢ . < .
.

LRIC




. NECESSITY. -

My rating of the',
necessity of this

‘Teaching Skills in: °

\

Applylng human development’

“to *nstruction

\

A

k

. Appl¥ing learning pr1nc1p1es to,

1nstruct10n

« @

-

.

Diqcussing controversial issues

skill is: .
: L
” B 5 . .S
L v y ’ E; 17}
3 7] 2 T !
b U7 {7 [ (et
U7 [ ¥] €, .
i3 " e 4] . B -
th fu §a /] i | .
0 '} (N n 3
i1 AL ¢ [+'] 1]
L i} o]
n ke 1]
4] n
] ]
< ~ ]
3]
\<
(. S
Y s ’
i
3
i
- i
——— ) ; . -
. " ‘ » ’ .:.

[N

v
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Aruitoxt provided by Eic:

Developing assessmentsor
testihg devicgg

Interpreting results of

assessménts or tésts \ o

Evaluating one's‘instrgction'
- .0 .
) 3 S . y v 3
Evaluating curricular materials

[

Using standardized test results

Understanding legal réquirements

and liabilities of teaching
] -

keading instrucfipn

. [ ¢ .

Dealing with spacial learning

problems id’regular classes

i ‘ .
ot _ I hd Working with cross—cx/x}t&‘al a

learners

Reading professional ‘journals .

. Professiong];ism ,;&kshop par-

ticipation, using professional
journals, participating in
professipnal organizations)

e

bl

ol

Pretesfing for;individuqlization'

~ n

Component 52.-

EFFECTIVENESS
My prgpirgtion on
this skill was:

. ‘ Py
< o c o <
o 5 S ®
b M [o¥) ] b
< D ®° M <
2] 0 Hh
12} t e ® 0 .
] ke u 2] 3,
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v ©

. 4.
- - Specrific Compgnent - AgEd

Co- ‘
- » . -
Information Form '%}. ’

'

From the list of 18 teaching responsibiltt1es listed below please
indicafe,.by ra.k the five (5) you believe are most’ needed by a first '
year teacher. For example, if you think "Making home visits! 'is the
‘aréa needed mosg__zgu would place a 1'in the blank Preceeding that item.

s
.

Serving as advisor to young farmer chapter.. N

¢ A

Developing good school and community relationg Gstudents<xse{ents,

teachers, etc, . . (
v s’ N

Obtaining equiprient; tgaching supplies, etc.
Determining what ‘to teach and when to teach it.

Fvaluating students (tests and grqdes}.

.- Obtaining teaching aids-+and materials. ’

N .

Financing FFA Chapter.
Handling discipline problems.

Orgapizing an Advisory Committee for vocational agriculture. '

‘Helping students devalep sGﬁ%rVﬁsed farming projects.

ﬂ)igantzing an adult ednpation %Tﬁgigg. *

v

Keeping praject yecord nooks.

*
- ' A

Completing FFA applications for awards.

Developing a filing sy&tem.
Keeping an inventory of supplies and-equipment.
Organizing a young fermer chapter. - . >
: < /’ﬂ\
. Making home ‘visits. .

18, Keepnng records and making VA reports w » .
» .
. s
Bgease use this space to write suggestions you tn;nk would be ‘helpful to

» - ‘ o




Ay
Please respond to the fplldwing items on both sca]es In thlS segtion
you are asked to rate the iimportance and effectiveness of program compdnents ' "
in the teather preparatlon program you experienced. If you diff" not participate
in Lhe nxp0r1enco c1rcle NE (not experienced). PN o

- .

This experience

This experience .
was effectively

was important, TR . —

) " specific Component -*EDCI * 547

‘N

bl

in my preparation < o organized '
< I [~ = < ' . i < ® ‘ ':: - <
s =1 = = % . o o a a s
< o ® E < . S v ® - 3
= (9] R= - . 3 o o "o
— + — O g » - P d —s 1] —
3 ] = e = - L= =% o >
3 . & & 2 * N N z & a . 5
°. S .3 Program Components: . a <"
ct ct ct [¢°]) .
1 ('_S* - b o
3 * L4 - < ct
ct g [¢5) . z.’
(ad
R NE 1ntroductory educat1on . . ®
. . v coursework e
9 - - > M
‘ Do NE Early field experience - —~ .
. . (teacher aide) : ' . -
[ - ‘ s Y
. . . NE Teaching methods ‘ )
. ‘ : . (qener‘al) .
s < .
v NE Spec1al teaching . .
. method® (teaéhing . ) L .
- ) "# "~field or areas ‘ : e
. N .e )l
K « ‘¢ NE Microteaching . ’
! NE Student Teaching -
_ : i S -
Elementary Teachers: Plédase rate the preparation you‘receivea'in the area of
specialization ' ; . A
T . very adequate - very inadequate ‘ .
. . )
Secondary <Teachers: .Please rate your preparation in As
First teaching field (please name) ) PY '_ -
very adequate ~ aa ) véry inadequate - )
. Second teaching. field (please name) : AR oL
" ) P . \e . ] . - v .
i . very adequate ___ _ very 1nadequate . .
Q _
- what needs ¢ dbe chgnged or added‘to the teacher etlucation program at Texas .
'_A&M University? . . BN
R '.‘ oL - ) . N ; . » v
" N T ¢
NN . by , ,
- - ” ’ - o ‘, '

s

av/
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Please respond to the fol]ow1ng items on boﬁh.scales

’

Spacific tomponeni ~ EPSY .

55

3

n this section you

are-asked to rate the jimportance “and_effectiveness of program components 1n the
.®iD teacher preparatlon program you exper1enced

-

“

P 4

-

P

‘. ‘
L Tﬁportance to-
: Role as
. LLD Teacher
< = c-
5. 2 2. 32
‘.:<5. S 2 3
' S T 0 he
— ' d -y O
a % g g
) ;v [»} g
3 &
ot -}
3 -
ct

e

S

1U91JOGU‘UH AL3A

+

‘ .
L]

-

1303443 AuanA

s

Program Componerdlf

Characteristics of exceptional &

s L

z

Effecxivenesé of your

¥AMU Preparation as
an LLD Teacher

. ~

A 1303439
" paptloapun
“3A1303j449UL -

-

LY

3A1303)43uL Audn

_handicapped pupils *

Rdministrative arrangements used
* ,in special education (e.g. '

resource rooms, consulting

teachers, etc.)

-

. .
%
. ¥

al learning & its relation-

shi ;oFLD'pupi]s

Abnormal learning ytilizing-an .
information processing model

. ‘ -
Various modalities appropriate

to learning by LD pupils, .

Theoretical foundation to metho-’
_dology in,special education

Simulated exper1ence in teach1ng
LD pupils RN

o N
,In-schoo] practical experience '
in teaching LD pupils )

'Normal child development
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. ) ) o . -
¢ » * HEALTH AND PHYSICAL EDUCATION TEACHER QUESTIONNAIRE COMPONENT _
‘t . ‘ .
7 * ' -
This portion of the gquestichnaire was aevel?ﬁ to obtain information on
the tcaching effectiveness of recent.graduates of our teacher education pro- '
qram-1n the l)epartmen‘t of Health and Physical Education and obtain information’
on how wd.might better pregpre future teachers in Phyéicaf Education. If you'are
certified in Health and Phy®ical Education complete the forlowing section,
+ . — : .
. -
- Please check your knowledge level and performance level for each of the
physical education activities listed below. Add.additional activities you feel *
. important under other, (Knowledge Level -- Sufficient to teach activity).
(Performance Level -- Sufficient to demonstrate skills). t
Jt-ﬁﬁ-ma‘}e‘dge Level Physical Education Activity Performance Level
- - 8 8 5
: 2 ? o - 9] o &,
‘ 1% N} o o Q 2,
o c o . c o
5 3 £} 5 f
s 5 —~ N £~
[nd ‘ A ' i
. it ' LN o
Archery At
). ’ .
] . “ Badminton 3
b I :
Basketkball -
, , : 4
- oance ,
A .
r - a L3 -
- , T Sclf
* So\.ce’ ' y . '
Scftball T ’ M-
v ¢ , . - .
N - Swimmlng. . - i -
T
\ ‘ Speedball Ry - .
) é—-\ ’ Touch Football/Flag Football ) S
. Teénnis . a : <
- . ) . .
. ‘e . Track apnd Field | ', - —
« Volleyball R .
: . Weight Training i r
e . . e
- ) . Wrestling ’ _
\‘ . . ‘\
. - Other .
¥ } , -
o -9
. R e T, [y
! ) : Sy L — : '
3 \‘ L3 * - - h
ERIC | s be ,
o ) -7 ) -
» ' ‘ .

-




Specific Component - HPE, 57 -

* a | RS ‘ \"\\
Please check your coaching level in each of the sports listed be]ow Add > *

ddditional sports you feel important.

o

A

3

v

Athletic Sport ' - Coaching Level
. ‘ o > —
- (=} [« 9 =3
-~ g 2
c 5:] ’
. o L
[ [ =
(3] o -
ﬁ
. 4]
Basketball = =~ ' - - )
" Foofball -7 , B L
”~ . . ‘ . ' - ~ »
. Track and ‘Field . K
ral . '
Volleyball - : ' . ‘ .
Other ) .‘ .
- :' . _ A ;
; . |
i i ' |
i " A e . 4
i . »
ar > > -
&
Please check your level of ab111ty to apply to’ the teach1ng of Physical
Educat1on act1v1t1es your knowledge jn: ]
’ * - —
- ! . . - . | - cq sy C X
stibject Area Ability 'to apply khowledge in:
' o - a ' o >
H o Q. 3.
! -g-' '-g [N g—
"o P = 8
I Y
[ng
. . [} .
Athletic Injuries ' . o Y‘ ',
. Exercise Physiblogy . : : ¢ o
Fitness T, . : ‘ S .
\.\‘ l:‘ ? . * =# ’ \. ’ "
Health Education e : . . A
Kifesiology j oo ' L
MoﬂZ:‘Learning . : : :_
Skill Analysis _ i ht T =
- - . . -
Testd and Measurements _ .
av |
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o HEALTH EDUCATION TEACHER QUESTIONNAWRE COMPONENT L

L

[y

Specific Component - HPE 58

v :
This portlon of the*questlomuire was developed to. obtajin mformat;on on

the teaching gffectiveriess of recent graduates of our teacherxr educatlén program )
"in the Department of Health and Physical Eucation and obtain information.on

how we might better prepare future teachers in Health Education. xf you are
certified in Health Education complete the following section.

bt

- ¢ =~ L . . .
N

!

= 7

; Please check your competency level for tea.clunc each Health Content af
listed below. Feel free to add any content areas you feel :Lanrtant -

>

‘Content Area . Competency Level

1)
-
poon ”
sjenbepy .
~
{

.

anvﬁbeppux

r Chronic and Degenerate Diseases ' ’ ) -~ .t

Connmmxty Health . E . R

‘e

Consumer Health -

-¢* Environmentai Health

. - .
0 ., -—

Growth and .Development

L] . ' .

Human Sexuality® !

[ o . :
\ . “Mental Health - ’ _ }
- : ) K : s,

Mood Modifie¥s

. & ' ‘

< .. {
.
;

Nutrition N .

Physical Fitne 55;

4 , s 3 - . -

Sufety . . . .
A . . . .

Other I ) <y

y w i
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——

. "INDUSTRIAL EDUCATION TEACHER QUESTIONNATRE COMPONENT : —

-

>

This portion of the questionnaire was developed to obtain information.
. on the teaching“effectiveness &f recent graduates of our teacher education
: program in the Department of Industrial Education and to obtain information -
on how we might better prepare future teachers in Industrial Education.

.
f N x Py
- . '

Importance to - ‘ Effectiveness of

-Role as. . . . - your TAMU Prepar-

-~ _IED Teacher ation as an IED ,
- ' . : Teacher .
gy s 3 3

| v g 3 2
o o 3 S =3 3
o [N - ot o [17)

- > 37 + m —_ o

(ad a =7} - 2 o
3 L 4 -3
- ‘o o o
. - ‘o
. . (@] N
ET' . ., Program Components R 8
", Organize Jhdustrial Arts clubs Lo
.. - .
- : Sponsor Industrial Arts- clubs N
Inventory materials & supplies ) r

Purchase materials & supplies
5 B N B .t M o -

Maiptain‘machinery & equipment

S Ménage shop funds ,

———— ——e o ——

Encourage individual ‘student research

Encourage student group research ) !

E . Use mass production activities

. ' Locate and use industrial persons as 1
resources for class ' ; )

o A N
T Revelop instructional materials . . v

. . " Evaluate student progress

Cope with nbﬁtip]e activities” ‘ ) ~ , -
simultaneously . .

. Others (specify)
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- , ’ Preparation -
g 5 .. 8% 3 3
<83 : L S
o3> ’ , c - o b
c3g & > 3 .
Q o ) ) ®
&+ 3 4 - [1°] — X
g g ct+ ' w . + 2
O+ T ! \ o , ™
ZeR N : 2 :
7 i Program. Components .§
SN i General $hop : -
’ - <
. Woods
. " Drafting : Tl
i Metals & weldir)g - e
* Power mechanics . R
: . ?
; Crafts
— . { f — =
‘- Industrial jplastics , ) L. _
- 1 - . E
Elecpd’cityﬂ“@ctronics . C .
. - ! Graphic arts ‘ '
R »# | Photography Lo ; >
Y Manufacturing - ' s
Construction
) Aviation®* 4 v g ——
Other (speci-fy) . . .
— : : - )
L s L
; h ~ L | o - ‘
f -
Has an iradequate.preparation in ome or more of the program lcompeneryts - .
listed above: - . . TR S
(1) persuaded you:not to apply for Qn' attractive position? ’
' Yes ) "No - '
{2) resulted iin ;ot.'Being selected for an-attractive position? 9
, LY . . o
’ b .. . ‘ ; 5
* /bb o H .




* FOLLOW-UP QUESTIONNAIRE FOR SUPERVIBORS ‘OF .
- ' Recent Graduates ' of Teacher Education . ° . .
o .. Programs at Texas AEM
This quest1onna1re was developed to obtain 1nformat1on on, the teaching N
effectiveness of recent graduates of our teacher educatign program’at °
TAMU. .The 1nformatlon obtained from these questionnaires will be,usgd

. . to evaluate the various. components of“EEF program, ) ‘. . / .
D . j .
Feel free to make add1t;onal comments . \ - .o
[ S i . . . o ) -
‘ -’ . .
- . o

Background Information
$‘f' ,d € Y ‘ . R ¢ -~ ot
Name of graduate . -

-

(=
3

. Title of individual filling:out this evaluation {check oée)

Prlnc1pal () . _i .
- Assistant Principal ( ) ) . - . o ) )
Department Head ( ) M . ) L : , -
Other- ( ) Please Specify ’ -

<

- -z
. * . -7
° k1

4

Current occupatlonal status of graduate (check one)

, ’ Teaching elementary school (\) ’ o ’ .
. Teac#ing middle or .junior high school () :
Teaching .high school ()
*~ Teaching junior college or post secondary ()
- ' Other () please specify

- - 4

3

- .
-

hl

i
N . 7 S o ) — T
Subjects #urrently taught by 'graduate.- ) ;

N




. . ﬁ
GENERAL TEAC§¥NG $K!LLS .

-

Please respond to the following items by placing an (X)
on the appropriate blank of ‘the scale.

EFFECTIVENESS'

Teacher's performaﬁce
on#this skill is:

L

N\
Teutbaew

SATID9IIS
9AT3IO93IIoUT #

‘Teaching Skills in: .

- 4"

Maintaining efféctiv%.teacher-\
learner relationships

,

Maintaining effective teacher-
teacher relationshiﬁs

3
Maintaining effective teacher-
administrator relationships

. .
Maintaining effective teacher-

parent (community) relationsHips
- .

Identifying teacher's attitudes
affecting learner behavio¥ ¢

Identifying learner . attiztudes
affecting teacher behavior -

Recognizing power strugture
of school

g
1
»

7
Maintaining discipline

Applying different anstructional
methods ’

7

Using audio-visual ﬁedia

b .
"Giving-directions

Lesson planning

Unit planning

Using objectives

Aruitoxt provided by Eic:

. » -




Aruitoxt provided by Eic:

Iy

n

y . ’. ¢ - /. -
- ; L ¢ ‘. ‘4 ‘ ’ ' 5 [ Y J P
L Te , - 63 -
~ v A\ i
e o Lo e P N .
. . / ! : - " . "\\ . A 7 .
. &'. . A‘ . . . T ) - > - ‘.- . . l" ) . . ‘ .
, - . o . ‘ T . EFFE&TIVENESS s o5
2 . B : s . . .. . Lo . > . « -~ -
o ST o ” T et Teac&!s Performance " '
. , . ' » oo CoL _ oh ghis skill is: ~ .
M o v s ' . ' . . ih . ‘_’,.
“ . - . e S - ) « . o - A * B
: N » £ - N + -
_ Cow e - = A S ‘
g & 7 : § e r T
- - . . 5 . h "
. . o . ‘o 8 ® . )
. s . . - ) L 4 . , % & o . Q A S psen)
RN Teach1§ S)@}lls in: o S = a A
.‘ . - - "l\ R . ¢ - . 1 '.
i , . 2 N ‘ ) ’. . . é . ! V. - S i
- y Appiying' humari de“élopmept % \ - - " s 4
s, to imstruction ° - . " ' = : . R
- - . g £
o e T T e
T Applying learning principle N . . ; _ '“ o
- instruction T Tev oL ; P . .
’ " ' - 'Y : . 7 _“ . - ‘v - ,
’ ’ [f_ Dilscussing controversial issues . - T L
[ ] I 'ils . . m . , ,:, l . [ - j N
, D'evgloping assessments or : ' !
: ". »testing devices , . ? ' . g
/ - T .o .. ’ s . ' g g e ' - *
e .- 'Intlerpretfng lts of ° L . . T .
P agsessments or tests - ¢ SRR ..
. ' e o . .
_‘ Evaluating one's instruction o ST " J 1 -1_ ‘. - ‘s .
.« o L R \
v Evaluatimg curricular materials \ o . ’ )
. 1 . = — - P a
2 - . . ST ® ~ i o i
. Pretesting for individualization, L é < .
: . . - € \ -
- / . - . N 31 - .
) Using standardized t_est tesults e L P - -,
4 . -~ s - - .) .. ' . : i “‘ ‘s y
' Understandlng egal requn'ements , . , . . PP . .
and llablll‘t‘\le of teaching ke e. o : ‘ s - ~<
N . v N -9' Iy % .
- . . M . , ,
e . Reading .in tion% ‘i e - ’ .
L) - 4 - . N
3 -~ * N ‘ ‘ . . t ,/{ * ‘
Dealing with specjal learning .3 . . N - - .
L .* - problems ipg reqular classes . . ‘) ¢ i -
. ? . N ) ¢ ’
- . . < . - q
E Worklng with i(o!s cultural co : [ V- . :
1 learners . - . . i -
‘. R R . ] ) ) : ’ . :}"‘"\,,,
s Read:.ng pr‘fe551onal Journals w . . .
L - . . a ‘j L. . " - . .
. ~Professxoxfa11sm (wo%ihop part1c1pa-— . oo ’ . . #
‘ ©°  tion, using fessional 3ournals,'\r . : AN ' . .
. [ A 1 N .
partic-xpaflnfln professional . : .
N -.organizationg) . . . ‘ . A - .
. ‘.‘ s . ’; . ) « : '7 , o - -
X *  JOVERALL RATING 'OF GEACHING SKILL - .
. " , * - ) ! . . '. . T L] . [ . .
“ i . . Sy » \
! \‘1 “ o . Y A v + ‘
ERIC * - N SR
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TEXAS A&M UNIVERSITY
COLLEGE OF EDUCATION

‘coLLe ¢‘§7n|o~ TEXAS 77843

.O[/_lre of
~ THE DEAN
(713) 845.5311

Teache% Cerfificate.Recipients
From 1974-75 and 19

-

4
»

Dear Former Student:
. . J .- ’ A
The College of Education at Texas A&M Dniversity is
conductlng an assessment of the “arioys teacher pre-
paration programs offetred by the College. - One.of the
4 'most important components- of this evaluation “is-the
survey of opinions of recent gradqgtes, like yourself,
concerninge¢the quality of the teacher preparation pro-
- gram you experienced.. Your ratings and responses will
51gn1flcantly strengthen the program itseif,
Please assist the College with this self-evaludtion..
by.;qmpletdng the enclosed quesbigpqaire and remit- - N
ting it to us. Jha3nk you for your consideration and - K\ -
cooperat10n. - . ’ M
- Al > i

Vgry truly.yours,

ek wP UDF

FranksW. R. Hubert® .
Dean .

Enclosure,




) ~ .l; ‘ - g ' ' /
‘ ' L I ( :
~ - . " 4 . . .
| ' \ ' ( i ’ . . -‘ - e - 66
- . » M) * . .
g ’& TEXAS A&M UNIVERSITY .
. -, e - ' v COLLEGE OF EBYCATION ‘ '
. * COLLEGE STATION TEWAS 17843 o .
¢ y ) - = . '
# ’ ' )
v ~, - . - 4 e . - ‘ e
f Office of P e N . : ‘
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February 18,

Teacher Certif i:e ReC'Ipfeqts e e O . T
From 1974-75 af 1975 76 A Y :

197 ' _ )

Qg\former Smdent , .
T mlroximately one-month ago the College of Educatwn 1n1t1ated a ’
: fo]low-up survey of teacher certificdtion recipieqts from 1974-75 ang~

1975-76. This follow-up effort was developed .to- provide oyr departmest -
] Y with 1nfohnat'ion evalu the components of the existing cert1fic tlon
program., . . “ ol » O coy

. Presently, the ‘geturned quest‘rohnéires “do not include a response from
- you. Although we attempteti to mail 'you a £opy of the questionnaire, .it is
quite pos%ﬂﬂe that never received .Since we feel your perceptions

% about the programare very important t
g Hberty to send yow another questionnaire,

If you are not ?urrent]y teachmg or working 1n an instructional
\‘%pacity you may elect -to complete only the background portion of twl

estionnaire. However, you certainly are free to complete the ent
form. Thank you for yQur’ time and cooperatmn._ .
S1ncere1y, L ot X . . .
Y 7o et : .
/ a( . , i ‘ . , . . ., -
Robert E. Shutes 4 . " T
Head, EDC.I E)e;‘)a'rtmgnt. ) . - B . -
., - 1-
. . A [}
. € ?
L} - N ‘| \
- - f/ 2 . LT LN ’ u\ -
- F ~ 1 4 L] : ‘ 3 [ ¢ N
k . :l"" * : . . - \‘ .
; Y IR T
. ~ 1 . e R ~
- 'l - %.

. B -
o . 5 .
. X -
,
l ' y
- .. - . . L. LN
- R .
. " .

Ms evaluation, we hav\ taken ‘the
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Teacher Certificate Recipients . W : "

Frgm 1978-75 andi975-76 - &

-

¥ L]

*Dear Former Studeant1

-
Rl -
Iy \

~
v

2 Apprgximately one month ago the CoHeqe of Educafmn 1mtwated a
fo'How-up survey .of teacher cgr’ciﬁcatwn recipients from 1974-75% and
1975-76. This follow-up effort was. developed to provide our department

~* with information to e\fa’ruate the comp(vnts of the ex1st1ng cert1f1catmn
‘program, ° < . vl
Presenﬂy retuyrned quest1onna1res *do not m;;lude a response from
you.» Although wé\attempted to mail you a copy of the questionnaire, it is - °
quite possiblz that you never received it4 .Since 'we ‘feel your perceptions . |
abqut: the program are-very important to this eva1uat1on we have taken the”
Jib&rty to _send yo&l?ngther questrommre

*

. »

EES

v
S et

I S L] \ /
} . Ifby are not gurrently tEachmg “or working in.an ifgtructional
pa atity u may elect to complete. only the background portion of the~ «
N tionnaire. -However, you certainly are -free to complete-the entire ,
form. Thank .you for your time and copperation. e : ’
) ) )
-, .l' . . R LR I
Sincerel S ' 4 o
Y’ XA\& . .. ' : .#/’
%0 24'4 . .-."‘ N P
T Arthur Jda Raach N - o * *w
Head, EPSY Department - ’ >, .
’ ’ . \‘ - " ' .'\ ! "\ ’ ) . . "- “’.\.:' 2 A
' ! . . . - ’ ] ‘ T ‘
. o> .'. LI 4
ax , . AR * '
, v 4
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TEXAS A&M UNIVERSITY .

-,

céu@&‘s OF EDUCATION
COLLEGE STATION, Tq‘. 77.‘)‘

Dc)cmlmu of - - : : .
HEALTH AND angun EDUCATION o d .

K "F_ebruary_lB'. 1977 ) ., R o, ' 1
-, . A

;i Te'ac.nerICer'Hficate Recipientg ‘ y
From 1974-75 and 1975-76 - ; .

o ' L Y N ' L L V!
R . 'Dear Former Student: . T - . . .
Approximaqely one month ago the College of Education. ihitiated a

follow-up survey of teacher certification recipients from 1874-75 and |
1975-76. This follow-up effort was developed to provide our department* . - |
. with information to evaluate the compopents of the existing certification- .
‘ ' program, : . ’
N . - ‘ » K . ’ c
: Presently, the returned questionnaires do no 1nc1ude a response- f\om-
you. .Although we attempted to maileyou a copy of the questienndire, it is
quite possible that you never received it, Sidre we feel’ your perceptions
abaut the program are very impertant to this evaluation we have ‘taken the
.. .Viberty to ®&nd you another questionnaire, ’

¥ , r | .
oL If you are not currently teathing or workmg Yn an instructxonal ‘ /
N> | 1 capacity you may elect to complete only the backgrou‘g.%ortmn of Khe

' - questionnaire. _However, you certainly are free to cOmplete the'e‘nt‘xre

-

form. Thank you for your time and cooperation.

© . " Sincerely,

,,Carl"w. Lagdiss

*  Head, HREgPepartment - . - ] : ) .o "
T ° ) x " . - ) . - - . 4 -
— ‘ A o ’ . . ' & . . .
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Dcpmmgf A ) T ) Telephone 713-845-3016
’ . Room 620, Harringt
lnmmixggnuc:::m ( o L ‘ . ’ Education ce..::
yocAmowaL” InDusTmaL Epucamon - . ' T
Tecamcar Epvcanon |, | | e o ) » _
. T ’ ’ &
1 N . )
. _ . |
- <
4
. Teacher CertNficate Recipients b )
d 1975-76
. . *{ .
>

= - j-',-v one month ago-the College of Educatwn 1nit1ated‘

D S rvey of teacher certificatdgn recipients from 1974-75 and
This -follow-up effort was developed ta provide our department
Cwith’ information to evaluate the components of the existing certwfication
program .

. L

I Presoﬁt]y, the returned questionnaijres “do’ not include-a response from
. - you. Although we attempted to mail you a copysof the questionnatre, it is
> quite possible:that you never réceived it. Since we feel your perceptions
© % about the program.are very importamt to this evaluation, we have taken the
C Hberty to send you another questionhatre \

L If you -are not current]y tehching or .working in an 1nstruct\0na1 «

- capacity you may eleCt to complete only tﬂhe, b¥ckground portieg of the .
quéstionnaire, Poweveh. you.cerfainly areifree to! complete the entwe T
‘fonn. ThanE yqu.for your t.ime and c'60peration :

S1ncere1y.f L L et ' -
. ' - ‘ .

Jémes ‘L, Boone : ) £ . o

Head, IED Depar;ment - , ‘ ’ .
L4 ‘. . -7 ‘ / . L3
- ‘. .

’ Y . ' .
\ 4

=4




. TEXAS A&M ‘UNIVERSITY
COLL.E'GE OF EDUCA.TIOTi ’

COLCEGE STATION TEXAS 77843

“Offrce of ' ' ) -
THe DEaN : ‘
(713) 845-5311

. May 12, 1977 .

W

4 N
Principals of Teacher
Certificate Recipients
From 1974-75 and 1975-76

Dear Principal:

.

% . ?
- ®

R entlv you a551sted the College of Education’, Texas

) 'University with an evaluation of the teacher cer-

. t1f1catrpn programs offered by this 1nst1tutlon. Allow
‘me to thank you for your attention and service to this '
evaluation. _We regard highly the information that you
and your colleagues have prov1ded. and feel thése data
"will play significant roles in assessing the varidus
program components of our undergraduate teacher prep—
aration curricula. ' {

o Enclosed is a summary of responses expressed irn percent-
age values which we recejved fr the princi als who
redponded to the survey., a’ curggry examinatlon of these
results suggests areas of strength as well as areas of

_concern. : : N - ¢

'i%aln, we thank you very much for this ser\}ce you havo

provided, h and we‘hope that you Vlll havo a good summer
n'77.°

4

L]
’

Very truly yours,

ek we

Frank W. R. Hubert

b

Enclesure
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_Unit,planning

J Usinﬁ objectives

. Developing assessmertts or testing devices -

»

GENERAL TEACHING SKILLS

‘The followiNg data presentation represents a total comﬁilation ef all responses
expressed as percentages. It may be of interest to yow that approximately 73 .
percent of the superv1sors.contacted responded to this request. '

‘0

-~

9A1123349
leutblew
9A13033)49ul

-

Maintaining effecﬂqbe teacher-learner relationships

Phintaining effective teacher-teacher relationshipse A 4

Maintaining effective teacher administrator re]ationships

Maintaining effective teacher-parent (community)™ |
relationships . :

.Identifying teacher's attitudes affecting 1earner

behavior

3

Identifying learner attitudes affecting teacher behavior

Recognizing power structure of school

" Maintaining discipline

Applying different instructional methods
Using audio-yisual media -

Giving directions

Lesson planning .

App]ying human developmént to 1nstruction

App]ying léarniny princ1p1es to 1nstruqt10n .

DiscussLng controversial 1s§hes

“ L /r'
_ Interpretirg esults of assessments or tests °

'E{eluating one's instruction '

\




ok
Evaluating curricular materig]:
Bretesting: for individudlization
Using standardized test results
Understand1ng legal requirements and Tlab111t1es

of teaching .

’ [
Reading instruction‘ . -
&
Deafing with special learning prob]ems in g
*

n.gu1ar classes
@

' Horklﬂg with cross- cuTt ra]’]earners

.

.Reading profe551ona1 Journa1s

Professionalism (workshop participation, us1ng pro-

fessional journals, participating in profe551oﬁa1
~ organizations)

OVERALL RATING OF TEACHER sKILL

L

%y

L

~J
[aN]

m 3 —
- Y] -
— = ™
4] [fa} -
o pr -+
t = 4]
bt v O
< — o+
® -
<
1+
’
89.1 10.9 0.0
80.4 17.4 2.2
82.317.1 W.6
™ ®
85.0 13.4 1.5
88.6 10.8 0.6
80.8 17.6 1.6
86.2 12.8 1.1
78.6 19.6 1.8
88.0 11.0 1.0
93.0 5.5 1.5
" 4
F 3
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TEXAS A&M UNIVERSITY. S
+ COLLEGE OF EDUCATION
.COLUEGE STATION TEXAS 77843 T
L
May 12, 1977 ’ 7
. . ‘
Teacher Certificate Recipients ‘ // T
From 1974-75 and 1975-76 , \
Dear Former Students: | . 7 ’ .
During the pdst semester, ygu were requested t a551st- )
the Cbllege of Education wi a self-evaluation of the
teacher certification programs offered undey thg aus- .
pices of the College and Texas A&M Unjversity. Permit .
me to thank you for responding to this request. We feel -
the dataathat you and the other graduates have prov1ded
are valuable and essential for evaluating the various - .
teacher certification programs. . *
) r ’ . } ! e
Enclosed is a summary of responses expressed in percent-
age values from the 565 former graduates who responded
to the survey. This summary suggests areas of strength .
as well as areas of concern. -

!

. *

Again, thank you fo; your cooperation and servicellin
assisting us with this evaluation program; and accept
our best wishes for a good summer in '77.

¥

truly yours, ' . *

d«\gd B . N

'Frank W. R. Hubert '

Dean* -~ - ’ . s

»
]

Enclosufe o -




GENERAL TEACHING SKILLS

“The following data rpsenéétign represents a total compilation of all responses ©x- )
pressed as percentages. It may be of intercst to you that approximately 57 percent
of all individuals fesponding +o this survey are engaged in teaching- - ‘

.

i B
. - .

L4 2
- - -,

. 1

NECESSIT) ) . I EFFECTIVENESS |

- v:»,é . . - . , ] . . ? 4 .
"My rating of Xhe ) ' ) + My preparafion on

necessity of tiNs . o ‘this-sk1ll wdsi

Fskill is:

.

Kaessasauun

z
anT309] 30

aArqda‘ia Lxan’

IATIDDIID

pep rosp
33Ut &ﬁap o

Aressaoau
pap toapun

~
&

-

Kaxessaoau Aaaa

. &
ant}aa

!

Aaessadsuun’ Aaaa

Teaching Skills in:

. “Maintaining effective teache¥- - . -
72.3 25.7 _Q.7_0Q.5 0.7 learner relationships . : 0 12.4 11.7 3:2

Maintaining éffecpive teacher~
38.7 52,5. 5. . . teacher relationships *
- ' i ‘
o . ) Maintaining effective teacher-
50.8 45.0 2.9 0. . administrator relationships
% .

e

23.0 22.0 7.3

20.2 23.4‘i6.8

. Malntaining effective teacher-"™
55.6 39.3 _3. . 0. parent (community) relationships

19.6 25.9 g.8

A o ‘Identifying teacher's attitudes . . : é o -
S1.6 38.6 H:1- 1. ; affecting learner behavior B - 7 12:2010:8 2P

—

LA 4 A Identifying léarner,attitSEQS

_46.6 42.6 9.3 1.0 Q. affecking teacher behavior * 23.3 18.1

. . Kecognizing pqwef‘structure 30.6 23.7 15 )
20.2 53,0 20.2 5. of school . . 7.6 . 3. .1
- o \ ~7

87.8 1085 0.7 . . Ae.Maintaininq discipline \ "( 3 IL..(.) mu

. . - .- Atplying éifferent instructional, " -
5125 43.6 2.9 1.0 ‘1.0 ' potnods : . 2.3 47.27 1% 7.5
' 9.3

:
-

\J 3 - . . . .
«1:2 . Using audio-visual media —ww—-%3*§

-

35.355.6 6.7 1.2
)

3 Giving directions

. 0
.58.9 3744 2.7 o%g ) L

42.8 47.4 -4.6 3.4 1.7 fesson planning

35.9 49.1 9.8 3.4 1.7
L] ‘

27.0 45.1 17.2 %:9 4.9

Unit planning

‘' | Using objec ivds

“" 4
. .
. N . ! ..
4 N ~
i

. . .

\ 1

s

R .
. 2
.

ERIC

IToxt Provided by ERI




34. 1.2
; ’
16.9 51.2 22.5 7.4 2.0
33.3 55.4 7.4 2.9 '1.0
-36.6 52.6 6.4 -3,2 I.2
. . R R .
51.4 42.5 4.7 1.2 0.2
34.2 54,0 9.6 1.5 0.7
L] A
30.9:36.0 21:2 8.9 3.)
8.1734.2 34.2 16.Q 7.4
’ 0. .ﬁ‘ ’ z -
48.5 44.6 4.6 1.5 0.7 .
N .o N v -~
0 54:4 35,0 77.4~2.2 1.0

- - N
- 2" -,
. NECESSITY
My rating of the..
necessity of thiiﬁr
sklll is:
< ‘.3 c c <t
o 14 =3 o} - o
I Y ! o 3 ]
AT ® - o 0 . <
. w 0 -0
3 n . - (1] c
[: d . Q 0y =)
[} ™~ (1 n =
0 < o o ot
Y ~ *
» < '
5r o &
. : -3
’ ~
- <.

36.245.91790.2 1.7 -

248.9 14.0 _1.7

»

'

‘59,8 34.4 4.4 0.7 0.7
— >

.
[} , - .
39.8 42.7,12.8 3.4 1,2
. - P Rl
14.7 46.9°26.3 8.6. 4.8

S

.

29.2 45.9 18.9 3.9 2.0

e

O

-

\

<

) . ‘ . . 15 ’
<« EFFECTIVENESS .
. * My preparation on
e thas skill was: )
. \ - = . . ,
;S m c [ <
% N . A (] [ o = 1
5] " o ™ =
< o I ~n <
s a 0 "o
. - v . . [} rt - ™ v
- - M - o Q -3
T . m < 2 ot z:
o o e,k
0- < [
. - ‘ @ 0
- [ s 0
< ot
. e p
0 : - m
Teaching Skills 1in: o .
. . o . .
e ! .
Applying human development - N . . _
14.8 44.0 26.0 13.6 2.2

vo )nstructlon
%Pplxing "learning principles tq
instruction
b
< .. .
Discugsing controversial issues
« L]

b

Developing assessment’ or
iesting devices

1 . - PO

nterpratlna results of
assegsments or tests

-

jraluating one s,lnetructﬁon

v 4 . A
-

RN ,
U<1ng:standardgzed test .results
Understandin
and liabjlities of teashing

- . -
Reading instruction

P

: Deallhg with special learning
problems in regular classes
Working with croog- culfurwl -

. lvarn(r% . . *

Peading prafessional jourﬁals

Profeqelonallsm (work,hop par-
t1c1pat10n, us1ng profevsional
Journals,. participating in
professional organizations)

4 ¥

4

16.853.6 19.8 7.8

Pvaluating .curricular materials

A . AN
Pretesting. for individualizatiof - '13.2 34.9 22.7 24'2

legal requrrements s .

-

PR
2.0

.-9'5 34.5 31.8 19.0 5.2

v . . /

46,8 46.3 13.6 19.1 4.2

15.1 45.8 17.1 17.3 4.7

19.0 49.9 14.6 14.3,

”

-12.2 43.2 22,6 18 .1 4. -0y

-

S.O

———

6:&_30 2 35 7 20, 7 7.2

— e s

~

15.1 39.1 13.9 23,8 8.2

14.7 36.6 21.4 18.958.4

i

110.3 23.6 17.2 4.4 14.5,

|
6.2.25.0 28.0 29.8!11.0
15.8 38.8 29.6 12.1° 3.7
. ' L "
.

18,3 38.3 26.9 14.1. 1.4
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YN FIRST MAILOUT RETURNS . - = .
RESPONSES 70 OPEN ENDED QUESTIONS =, :

.
. , .
. [ - . . L 12
= Y . . ‘ he -
. ) . v

. ‘3 MR\AGED'. g . 4 g d . : . T
. L v

L - GeneraI observaten comments from Agriculture. teachers cover. a Varlety of, .,

' . ! . L «

1ssu; but no issue was mentloned repeatedly - L .

Lx1 _
v y >

T - R e - ) “

D "y .
b. ' 1975 Respondent~- Use more’ ptudent \teachlng centers thit have a =~ = ' ¢ PR ﬁv.;4
. 4 developing*prog ; for those Students who were in’a to}) quality ‘e . - )

Ny e . hlqh s&hool ‘prog <, i . ‘ o - - Y

€ 4 R

-8
5 |
3 e

- v .".." . 1975 B.espﬁ\dent - Two add1t10n§ o ranklngs on 1nformatxon form: =~ | . .
' e utilizihg, tlme, and,.;unnmg a murtlple teadwer deﬁartment efféectivély. . . .

Y 1976 Resp“ondent - A course, dealln’g with 'some of the lawe of teaehers
».. and students in public schools. .,Where the ‘teacher stands.

-

s -

,' MY ¢ ‘_,v . z :

) 1976 Respondent - Asking all supervxsgng teacher

g.uarantee -all Studmt tgachers the opportum.ty to

REN < e superv;.slng teachers in actual teaching "ituatio s

X three times. . - 5 - - R

. - <""2.97”5 Remn{- 1 bejieve a tdacher's flrzc‘:t concern should’ be- to N : :

‘ - his stu A true dedrcation to them will, in my oplnxﬁx re- ) ‘
‘., -+ sult in a stronger,, more sufcessful program overall. . .

X {~ l‘l ‘ . B i . N <

’ 1974 Res@dent - Perhaps the hardest thing for a first year teacher o 11
to ‘do Is get wrganlzed as far as teac&ung .and planning and super- . vj
.. 5

. vising prO]ect programSv N

olutely .~ .
rve their
f minimum of

@

- '

. ! 1975 Respomdent - You‘ need ‘tp knc:w how to get along with people. L
.  Cahnge teach this, but inform the students no matter how. much they R
try you cannot get ralong with some because ‘your cannot do things the
L o ‘way they want them done. ) . - . .
st : * - * » . .
‘ T owd 51975 Respondent - The [Pumer conference could '‘be summarized into a
K ."4 page booklet and mailed to’ each peacher saving thousands of dqllars o
4 ¥ . « *= . -
" 1975, Respondent ’ﬁse more student to- teacher situation problems . ‘
d'uz‘mg first 6 weaks, of ‘block. Be more reallstlc _ i ' ‘

“« .

»

.
’

d v

A .1975 Respondent - .Emphasxze the rmportance of being dne' ?qeLf and EE . .
‘./ . realize that every teacher is- dlffereht and [uses differem means to - - ] '

o
“

: accomplish the same goal.. L. R .o
TN . “ . .- ’ P ) e ’ ‘
',‘ L ) 1975 Respondent - To determine what to teach and when to tea(h 1t. :
. A*new teac}'\er must evaluate the stqdent and mako ‘home vwirq m-furu .

he can possibly achaeve his’ #1ﬂoa1 : ,

s ¢ .4
- L] T A - .
f
- - ) .
- 5 PR v s .~ [ ’ ]

L. \ ~ e 'I;’t oa, ) . re "’ y'l . . . X
El{l‘/c‘ ' . a ‘ . ,_‘ 8 3._ a R \ . Yty . . ‘ s
1



FIRST MAILOUT RE}'URNS

o

v

. .-
EDCI - Elementary Education

+ .

N M ‘ ’ . N
General Observations - Comments .from elementary teachers fell primarily
R . . . . ' ,

Y. <
3

intd four areas: need:for ‘fore intens1ve early 'field experience, néed for’

. 3“" - ' — . . !

greater empha51s on dlsc1p11ne, nded for a longer student‘t;achlng experience,

M « P . ¥

.
-a.nd ¥ n'{aed for morea empha,sls on read;.ng ‘Other area?m;tloned more fthan once

- '
.
H . [

.rncbxdé3multlc'?altura1’stud1es and speciadr educat&@on
' % - M i { % ' ~3
. 19?6 Respc’ndent - More field experlences as aides, obsetvers, etc.
This is w!éere you can lef,rn the most Mote 1nstructlon on main='

tainlng discipline. L - , . [ Pl
v ‘} N @ . . M . . 5 A ;

/ .

IR S ,1&\-5\»- .

J

1976 Respdndent =-There nee?s to be more work in the. s¢hools by t
sthdenE’ an aide, observer, and téacher. WAlso, ‘1 behéve that many*
ofthe * ca}irses offered at the graduate level should bé 1ncorporat:e
‘into the, undergraduate level. This would give the prospective teacher’
i)re ‘of ‘ln insight Into the teaching profession, Cdurses such as
Issues it Education ‘sheould be avallable to students-at an earller
_‘ tYﬁ\g in the educatlon program.’ « ' Ll S
1914 Respondent - Relate coursa r}‘to the real-life teacTunq
s1tuat10n \f

I3

.

P .

\
. -

f974 Respondent - 1 ;:hose Engljish as my area of specia ization 'to' .
help in reading, and I only took one course tnat really lped me.

' kY

*1975 Res.pondept' - Pléase go into the practéc‘al aspects of tests |
commonly given in Texas schools. 'Keep up the projects-they help!

t a better math coyrse going- the one I had hasn't, helped a bit.
- .Get people into the ‘classroom as sQon as you can and Jet fthem know
that spanking a c¢hild does not méan you've failed as a teacher.
Kéep a strong reading prdgram Also, go ‘into programs for k1ds to
.give. It's a-'fact of life no one even mentlons ] '

-

-~
’

f « &

1975 Respcldent - More experlence and tlme  for: student teaching.
Getting in a realit/ situation. Learnln% tm discipline a class
effectively. . e J y .
1976 Respondent - It would be of great help 1f more emphasis were
placed on classroom control and a&:_li‘less_ on positive rein-
forcement. . A

. - ' . ! h s . N
1976 Respondent - Add undergrad spec1al e)}uratxon program., v Alson
ada c\urses deallnq with asses,s.ung learnlng deflciencies and dé-
ve.loplng appropriate 1nstructlonal strategles More emphasxs on
,class,rqom management and grof’esslonallsm

+ T

2

.,




¥ great. .
e : a '

e in disciplise tethniques and general clas%room managemént (most

EDCI - Elem'em;.a'rx Education (Ccmtinued) . . ) , |
o H . L] ’ . \

\ . 1975 Respondent - I“thlnk less jntrdduction material and micro- »
teaching should be” requlred and more emphasis on methods coutses. "

J > K -

1975 Respondent - Need more empha51s on teackung readlng What - 4

I had vas good, but: need more. ., Need more instruction in, open - : »
c‘}.aSsroom teaching. g Need mc# student teachlng exper1ence in N
"small amounts prior to senlor year seméster type. ) ¢
" \ 6~ _ ’ .
. ,19"{5 Respondent -'Qend 'notlces to ED(,I studcnts lettlng them ' . ) .
K kndﬁv exactly what they' need to do to graduate and ‘get their ) , gd

‘certlfloate _‘ - .

30T - 9 . v e T < 1 ‘ Lt
f - ;

) ? 197‘5,Res'ponde'nt - R2 ‘more spec1f1c in areas of what happens 1n oy
< the classroom. Methods courses were very good:! dNeed more. '

(203

. 1976. Respondent - There needs to be a greater amount of time
spent in the c¢lassroom; some discussion eeping regprds and . ’

e . bodkcardf How to qlve a standardized testq such as ICRT. . q,' - 1

Also how to handle pard®nt-teacher conference

1

5

197,6 Respondeént - More lah experience within the schools - more
" e than just education block pnd student teaching. '

ES . » bt

e 1975 Rqspondent - Engtish spec1ahzae;-emfshou~ld .haue courses one- e
could usé 1n.elemenkary school.g OWr than® that, the program 1s P

) " . A ‘ . ‘ -

T “1975 Respondent -.There could never be too much field experience.. .

Th& ideal schedule would be to have a full year of‘student teaching, .

so the student dpuld experience the mgthods used by the_teacher to, . - .

set the tone pf the classroom for the year. Seven week! of full-

- day student teaching was just nqt @mopgh. % - .
) 'I‘hls,exper"lence would also give the student better b’ackground. . <—\\ v

important of all, I've fouhd). ° .ot
Secondly,. the class dealing’ with'
sponsibilities and pow€r structures \
of education) should be saved until later) in the degre® plar. Thoce
_ things have no meaning until a person if actually 1nvolved in a school
sLtuatlon and is faged with?the intricacies of power structure and

fessional rlghts ‘ang re- * .
schools (EDLI f&unda«tlond ‘

v

‘g 011t1cs ,
L 3 e , .
~ - But, overall, the best improvement I could nee mddesin the ;»rm;mm
would be motre, well\Q\rQAan,‘ized field .experu-n('e?_._. * PP -
) 1976‘Reépondent -1 Way‘é of obtaiging necodrd matcrialya, 2) attitwhe
. : A © .

. of parents and hnw to deal with’ tigem.




”

“ERIC

-

£ .

r's A - s
A : o . . : , 80
. Iy , ’ Lo - s ’
o :-L . L] : . e’ R . .
f::DCI' - Elementary Education ’(Con‘inued) ) \ . N /\\(

‘ ¢ 4
Iy

1975 Respéndent - f.ess theory and more concrete exper1ences> in-~ .
. classrooms with emphaslsQ)n classroom manag-ement ;and d1s01p11ne-

% o - .

»

v u

1976 Réspondent - I am very proud of the preparatlon ‘A&M gavd’ ’ .
‘me for my teachlng, posxtlon After getting into my own class- ) R
) room, Lyve fdund many thing$ A&M -has ‘he‘lped me wrth and c:.tua- o,
tiéns that I' ve been exposéd to, that others from other areas -
< -haye never: been even 1n_troduced ‘to Ih their educatlon exper;ence.
© 1 am. proud of w& AsM's education department has done_f‘r me. ;
) but of all the courses I fin “that those spent actaally¢d01ng
5 -_thlngs il:ilave wiven me more pr' ‘eless expexlence More classroom . -
exyerlenee would be 5 R

-

N «

_+ 1976™Respondent @gﬁany of the gra.duate level éducation courses should
e  be gffered at rg‘rad level. Many of these have aided me-much
more than my under gourses. . ' o
s Ver}thlgh standards should’' alsc be part of the -teacher 'educatlon
pa:ogram - the more required as far as grades, fieldwork and school-
. « work, the bekter- -prepared the students will be to becgme teachers;
, dlso 1t wyll e11m1nate the, 1dea@ople in educatlon are there
* because it. 15 "easy. ) T,
. H ] . <. . ‘ -t
1976,Respon_dent - ‘More communicationy More'n-th.e'-'classroom‘;raining,
more diversifred staffing,’ , ',‘
ry “ L ; . . = . IPLE
1974 Réspondent - Need re 1r\ed undergrad course to teach basms Qf
pec1al education (EMR, LDd, ED, TMR). L2 T
T [
1975 Ré‘ponde,nt -‘Better student professot‘r'el’at nships, less Ph.D.

+ candidates-and ﬂaster s students teachlng the cl?)ses -.more realistie
Yibw conce’rnmg 'hs/c1p11ne Hardér grad1ng in order to quelch the
.idea_that the educatxon department and majors are cmched to pa and
graduate Addition of™d program of course to go obgerve all di¥fereng
klnds of sc'hools (white,” black, urban, ruﬁal, closed open, Ptc, ), '

€ J,975 ReSpondent " There needs Jo 'be lots more’ work 1n th@fleld - the
earller, the’ better . - e , V s
1975 Respondent-- More concrete, .hands-on expiermnco in the class-

Tt ppom before student teachlng E’sRecJ.ally in malntamznq classrqom

' control" . . ; . ST

) .
'1975 Respondent - getter readlng preparatlon ~ actual skills. Earl,te‘\
,practme teacher experience - say.end o,f sophomore on beglhnlng junior g

,‘ . year experiences. -~ . S J A
1976 Respondent - Earlier involvement work in the schools - More "1n- - ..
+ - depth study of area of specialization. - More ‘methods courses- . ' ’ . S
. o w0t ¢ - ’ « i - »
.a“hi .. I‘ - . ] L ] . A * . ' .
2 ’ s - . . ' bt ¢ 24 N - " . ’
’ - - v N - °
-~ ' *. 8() -t , y ’ ! ‘
L v t .
. ‘% ’ . » .- . ’ - ~ ‘n ‘ - . ' y




) )‘9.—/" R Lo ; N P

EDCI - Biement_gy_ Education l§<)nt1rftxed) s, - B .

'/ teachers, I find my'sentiments agreed w1t‘n ‘by many 1f not mo-t.

J#e. the real classrqqm siteation.

¥ . '

~N

1 _—
1976 Respondent - Somc student teachihg sﬁould e done as soon ap

possible 1n the program to 'help thﬁ stuaent teacber understgnd , . % Y
"what 1t is dbgut early. s . ‘. ’ A v :

~

1976 Respondent .- .You need to g€t the students 1nto tr;e cYassrooms
much sooner than junipr or, senlor year! Might-C ]ange a 13t of ’
students 'minds on 1ff they’re in the right profession. .They neea,
to experlonce the' woAKkihgs of a classr(')om before they’ spend 3'years
of tx;alnlnq the o f?"d out what. it's real]y like. I ndvet had

the change to actually teach except 1n-a ‘controlled: situatlon - and
it* was a real shofk ahd dlsépp01ntment to me when I finally had- td ' .

R e x A 12 ' . ! ‘
l'. 7.’ - . ' ' $ - '
1975 Respondent -*Loss emphasis on games and gmucs“.thc; role of '

“teaghing subject matter. : _ ’ ’ E , . S

~
* . . 4 AR}
» .

1375 Resppndent - Mére reallstlc experiences 1n tnachnra mtua—

tions and help w1th discipline problems. ) .

ot SRR . . :

1974, Respo'hdent‘ = TAMU has ver; good courses except.in EDC-f.‘ EDCI
" courses O NOT brepare a teacher, for anytharg. I -flpd that-ag least
95% of what I need tg teach (c®her thap subiact matter) I am learning
now. ~Education courses’'are a waste of time! They are grade point
‘courses with lattle or. no  learning <alge. .J‘think 't'eachers should
ghavo a year. long internship an their fiffst™job at a lower zalary

with i1ntensive supervlsuon. I don't eve any education ®ourse

away from-the real classroom propareska beginning teacher for what s
is fut -there. -Teacher aide work, visi{|s fto classes, and even stuad nt
teaching does not rﬁeal‘l/ pi’epare 1y oL “ hink the'biggest ;rablenm
1s'f!ndliqu d1sc1pline problems. I t bulx--vv. you will rofexv, ' -
many negative vta*oments such as mur ut, 1n *alkl.nq to ot

NOTE: ° "‘1‘(1‘3 *ca\,her 1S not teachlnq at the lewael she

.+ . was Vreparpd for! . v
, » . .

+ %1976 RdSDOndont.-"-iore actual wrk w1th the (*hildren at an carlicr

+

stage 1h prAsaration. .o o . s \\ .
. L .

'
k2

. 1976 pasiondent - 1 ‘nol .a course A al 11 P “d1sc L;H'mr ,rrmlom

. should he added. Klso, morn actual elaosrrom cxperionce 1. needs . t o
1974 Res; onder[.t -1 fgel that l'ducatgon majors =hould have K arly o ’
ficlqd experience (at least sophomore year).

1

L] . M - . -
. ~ ; .
'1973 Pespondent ~ Muh more actudal teaching li¥e more micret.oynineg
N ? - v ' . ¢

.1n aiN Awas. -< . *

v . . R o -‘9', .

£




. ' T ¢
ESCY,~ Elementary Edycation (Continued).

(A‘

[

’ . r

1976 Respondent - Needs more m'a:rea o'f di'scipl'ine and what to do ;
with the groblem child who really Mas a mental prdblem,

LRy

" 1974 Respondent - The regular ‘teacher ‘needs help on what to do with

the special education child in the maiﬁstrea}.u. - s 4 H

e - FY .
A
1975 Respondent - Teachmg methodo taught are not usegd or needed m

thé actual teaching program. No teaching methods were’ actua]ﬂ

- taudht to me-.at AsM. 7 * 7 ) .

-~

< .
N 5 %
1974 Respondent - My ma;:h courses were verf good but my math methods
course helped me lit¥le, if any. - P

Microteaching should. be done before stqdent teachxng

¢

‘2 . V.

1976 Respondent - Undergradu&te special edu.;:atlon «

-

1.975 Respohdent - \Prepare students more ‘reallstlcally for teaching
‘ways to be effec\ig;_ that, are not so demanding of one's personal

time. Also, copln with' all-'face.f:s of desegregatlon. : o
- 4

19,75 Respondent - I.feel that the preparatlon fomteach@ng that- I

got at TAMU s very effective betause 1 was able to step 1n my first -
Jear and know what I -was doing there. aw 4

- v J’ ~ )

1974 R?espondent - Spend mere time 1n actual classrooms More alde

expenence - 3 oL .o
14 * -

1973 Res;aondent - 1 'nox&classroom experlenf‘e prior to graddatloh

2) more mfdrmatlon about the varloas profess;onal orga;uzat;ons -

« TSTA, TCTA, pnr - | o : ,

1

. ; 1 C .
é . ) -

1975 Respondent - Student teaching should be at least one semester \ .

in Iehgth - 1'959 theor{ and mcrre praggical, expenc..ce needed. St

1376 Respondent ‘- More- mvolvemen with reavl teachmg _§1tuat10ns -.
fore exposﬁre to classroom and children. S .
f ., ’ . , - . ' 0 '/, P
1975 Res;ondenQ More contacb w1th real class;oom sltuatxons and
"less college classroém work . o ..

L/

[ ]

- v N

19?% Respondent - Billngual educatlon or expenence 1n t:hp (lassroom
teachmg Spanlsh at elementar/ level. & 4 T ! ‘ .

.
2

ent - Need to have morc.experiehic with kidi before f

' Learn to use more matenals - what 1% availabli -

for teachers t(}usp +
i * M

7




» EDCI - i:lementary Education (Continued)’
‘¥_‘

- K o .
E - > > s

J.- D '1974 Respondent - Add skills &Md behaviors needed for teathﬁq in
Inner Cltv "- ) -, -t
t. . ' R ) ) ] . i} :‘ . LN i
’ 1975 Respondent - More early fleld experlence to e questions on
1974 Respon&ent -’Have more -on-the-job tralnlng or exposure tg a
classroqm 51tuat10n rather than lectures. Vool A

o

»

a» ’

. ’
1976 Respondent r-More‘expériences with the children are needed under
the quidance of an excdedllent teacher Welementary) whe has the class-
+ room under control.~. A.controlled classfoomuwould be-éood for iabofatory
" - .experiences, Mbore®mphasis on reading 1in the’ elementary grades with
actual experience with the_chl{dren " Observatron of, exéellent ‘rachlng
programs. ) . ,

1974 Re\ponde&t - A conrse offering'i;&yultlcultural'Educatlon.
"1976 Respondent - Mbre in-depth method courses’ and more 0pportunxt1es

to practice methods learneg. ' Lot

t
.

1975 Respondent - More'expetuence in the classroof.':No courses’ should
- be ‘taken while student teaching. ‘More instruction-on dealing with == -
dlSCipllne proplems. . S, ;
1975 Respondent - The methods courses .need'td ‘be made &ore relevanp to
actual teaching experiences. . Y '
1974 Regpdndent - The proqram Seems to be a lot more effect;ve now .
*I do’,like seelng "the student aides come'in the classroom during eir
freshman and Sophomore years. ‘It w111 p&ovxde more effective te ers.
[ - » )
1976 Respondent - More in-school expetfience sooner Ehanathe senlor
year. -Alsoy, preparaxlqn for more than one grade level

1) » *

K}
H - - .
?5-?-E . 1
1976 Respo en Students heed to spend mo time Jb g - {aide, qrudnnt
, teaching, obsdrzlng) e o . More on teac teacbcr-adminierrntlon PR

relat:ons. - ’ . b . S

P - . * - ¢ ) ' ’
"1975,Respondent - ‘I think.the early fiéld experience 1is ‘fantastic!.

v ’ . . T e '. .4 ' i ',

1976 Respondent'- As much ‘n-.field experience as possible should be’
« PrOvided. - oL . .

." ‘ . . “e 4 ). ‘ . . » .
1975 "Respéndent - More experience and§less book work. T felt very
adequate book-wise, but there was a lot of pfactica}, common sense
experiences® I knew nothaing about. (Example: dlfferen\ standé}dlzed
tests used to. es;ablxeh children® s, 1e5¥n1ng.)‘ Iﬂwish 1 had‘bebn mor:
famlllar w1th these tests. )

~
] » -
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¢ :’EDCI - Elementary Educatlon (Continued) . .

»
.

L) . o
1975 Respondent - More professors to help students - smaller classes -

less«game-maklng and more actualUteach1ng.~“' - . ‘b

. . _ . N
1975 Respondent - The teacher educatlon program at A&M is sufficient;#
however, J don't want to be just "su£f1c1ent" as.a teacher 1 teach
7th grade compensatory ‘stud at lass & school, and I can only -
give suéqéstions from my limited ekpéilences. e
1. ELementary teachersyreéd more "hatd core* subject courses.
“Many will nave to teach ouf - their fxeld such as English ma]ors
teaching math, h1story, an A the sgiences. The ‘cut and paste
classes are a waste. One ould be more than enough 'q'
' 2. We need ,more train{ng in spotting a learner's trouble areas,
in any subject_and we need tcrynow how to correct these problems in
the classroom. All these’ specgallzed 'resource teachers"
slower students don't aldays fall from the ’sky when we need thém
. 3. More, more, more on how to help spot and correct reading das-
abilities, and I d¢h't mean cut and paste games. These have the1r
t were s~ressed far too much Mn my courses. ., * = *
that "straight-from-the-book teaching cart be very«’
borlnq but  many times the new teacher dismisses the importance and
help that textbooks and basal- realiing .books can b&, even 1in a
. spec1ailzed classroom. We should know how to preperly-integrate: -+ -}

a textbqpk 1n a program andeake it @ source of learner interest.
Overalr, I'm falry satlsfled wlth my trainlng Gig 'Em Aggies,
and hang 1n there, -~ o> -

a4 . ! ‘

1975 Re

»

.

1

ent - A.,whole course oﬂ discipling ‘and the reallty ofA
conditko n&schools today, Everythlng I. was taught was very
1dea1Lsttc I was in no way !kepared for the real world of teaching.’
Even student teachlng did het prepare me for my ope Sefiester Sth

grade class,

Also, you ‘neeq to emphasize. that ]ObS are: Just not.

there.

semeq!.g

1975 Respondent - SpeclaTiEducatlon

1319/§E2pondent - You need more work ir the classroom.
be more 'practical 1nstea

I sent out

I
.

& applicatidns and. ‘got nothing for the fall
\’ :.- -/"

e C .,
You n%ed to
much,—much more |

theore*lcal' You nfeq'

. on maintaining drsclpllne bnd

lassroom contrdl..

You also need to

be more sj
the rkadi

ny

cific 1m the subject 6r1ented educatlon colrses.

Exampﬁc'

course needs’ to.teach you how to teach a oh Id, torread i

‘pilorfics and.sight reading.

I am teachlng 1s% grade, an

fo
I am having to rely on the teacher S. manuais, my o&n personi’x

reading bB‘kground

-and the books T havc

eading
5chool
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- EDCI - Elementa:z_Educatlon (Continued) . A . P
- v . !
L T 1976 Respondent - :
: . (1) more classroom observation . ‘ 4 i
- : (2) ,stronger ‘rgading program . v, J:?,J
. .(3) .more on testing and reading . A T
NI . (4) more of a specialization in eeading’ v 4 . s
et = 0N (5) moge methods of teaching : - :~, P,
¢ , y fa) basics = multlplylng, dividing, etc. in poor schqo;'districgs
- (b) réadlng r ‘ * . ‘4
i [ S 1et - ’ N - :

1976 Respondent - Teach’ ‘real 51tqatlons and ‘d1fferent s;tuat1ons depend1ng
on what type of school and env1ronment. Too many 1deal situations given!

My concern for college profs is "to.teach dif erent problems and *-
situations tnaﬁ could arise if tgachimg in low‘economlc areas. v

Ivam teachxng in a black primary school”and was expectlng to teach in

an enwironment using my unlts, centers, and open, free environment.

aAll

that I ledrned 1insmy books , ¢lassroom partlclpatlon,

. . does not help me now in my school.
0 * ., Our tedchers do pot work tBgether.

and student zeachlng

'I.use Llpplncott Language DeVelop-

My children. have been

’

ment and thlS is the main concern in our program.
L " -+ 1n school at .age 4 doxng mucn of what I was taught to do in my course and
» student teaching._ o -
< My principal demands structured ' classrédm- env1ro ent. It is not as
. ﬂ_—__wi#open nd free as the courses have taught me or dven what I may believe, .
‘ '%’ but e main problem'was for mg¢ to chanqe all that I had used fbr.A_years :{
' e . and some feelings I have as a téacher as to what a 5- year -old needs.
( ~ I love my teach1ng, but there are hard adjusthents because I was not -
: : . prepared to agcept that sdme admlnlstrators do not agree with methods

’ s

X } - °, that I bave been acsustomed‘Fo , o

-

- o
L}

Y . 1975 Respondent - More in-class experiehce. Coursewqu‘should be de-
, - siyned to meet the needs of actual in-class students. ’

AN

. -
) 1 1975 ‘Respondent - Keep ug@h the good work! » o : ,
Al b .
i L & .
. 4
. &
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Aruitoxt provided by Eic:

EDCI - Secondary BRducation

4 'y

”,

General_Observations - Comments froﬁ.secondary teacfers most frequently

« 3 . "

. ? i - ) . . . ' . * i) N
.mentionéd the need fér earlier field experiences, the need for more work on
. v ., P ~ Fl .

. e : .7 ’ Y z e
ipline, the need for methods coursework in teaching fields, and 'longer
. ‘ v - . . ‘ [ 4 " : ..
student teaching experiencés. The need for reading dinstguction at the secon--,
. 28N , N ' . :
‘da;y'level was also menticned by more than bne teacher.
#1976 Respondent - More basics in Enbigsh grammar and ‘rulés were fOt Eé—
e viewed. More basxc elements of our fields!
I am teachlng '10th grade EngIlsh in a ‘fairly well-known district. I
had to study the grammar and spelling so I could teach them! We need
mote preparatxon‘\n these aj before the clagsroom and. students I' also.
.have had to read and study 1ng techniques. I myself could-write but .
try to explaln 1t to 15, year'olds! We need more of thls‘type of 1n:tructxon
. ‘ m e
1975 RespondenC/; Longer’ student teachlng - more respdnsxbg)xty , Moge
unft planning along with lessen plans

e
‘ :‘

1975 Respondent - More 1nstruct10n in malntaxnlaq dlsc1p11ne - realistic
(Yﬁu ”an 't teach 1f you can' t control) . L, i )
; . . . .
1974 Respondent - Less empha#1is’on philosophy and intreducsion t0~2duv ’
, cation; more on methods and ways to teach 1in the publl% schoql 4
N i‘

1375 *Respondent - ﬁt the student “teacher out in Piagsroom as so

as posaible 'so.'when the 1nstructoﬂ?sta{t§ ‘to d‘scuss all their nice
prlnq1ples and views, the s:ggent Wil able ‘to welgh all 1d‘as and
form his own. .

. f. . . . Ve -, ’

*1975 Respcendent -~ More realistic programs. Get teachers who have tanqht
.in inner- city schools and haven t been stlfleﬁ by- dho ivory townr, of
Follege . K

. s
n

o . p , -
21976 Respondent - Mare teaﬂhlnq experlengn.and rru;nan in [Yﬁpdr)ﬂﬂ
class activities. - . " . < :

- .
. . . " ., i3 >
N .

1§75 Respondent - Student teaching program .needs work; sugqest Iongo

observatiorn period. . Grading papers 1s 4. good waf’to.learo the ab lities

of a given grade level! . . . v
) © - ’ 0t ‘ )
Y4 . . . b,

A . . . .o, ,
\ . . ' . ¥ . - . . @ v v
&espondent -,Need to pfepare teacheTs in both thaxr”teaching £1elds,
. . . @ . .
1975 Respondent - There needs td be a-course on d15c1p11ne where you
experience headlong dlﬂcxpllne problems'
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EDCI - Secondary Education (Continued) A g l - :

s

'

L ’ . ' "
1975 Respondent - More emphasis on-tfie muddle gchool. !

1975 Respondent - Special courses in teachlncj fields that relate to what
teadhers w111 be teacbxng and net so much emphasis on unrelated courses.

RS - L
# ’19 3 Resgondent - *'* " Need hore methods, Gé’t them 1n'the c’lass%_om
’ sooner. .. a . ‘ Y ; - . R
- i '
1975 Respondent ~ Instruction ep aspects. of cuktural d,lfferenoes, podr
school attitudes, methods for d;sc1p11ne; tralnlng . . -
— . . T -

i

1976 Respondent - A course desagned to ert future teachers read and study
‘severa?texts being used at %be présent time in their field' T(at the level
they teachf. Exarple: -an 8th grade Eardz Scxence text <

197, pondent - We heed more emphasxs o'learm.ng theory and develogment
(Praget,\Bloom's Taxonomy, Holberg's 6 -stages...etc.). We also neqd more
lezader 1:- sourses concernmg d1sc1p1me (Reallty therapy, . TA, etc. ) )

1976 Respondent -"Early field @xperience at secondary education‘evel

i

- .975 Res onde - More course work’ related -to the teaching of science.
3 p SC1¢ o
- < ’ A . o, . #

One fyll sefmester of student teaching.®

. 1973 "Respor:ndent

¢ ¢
: 1976 Resgpndent - Teach us how to make gradeé books! Dori't stress too®

much 'stud t individuat program, they,ar:en t.too effe’c't:ive.

4
+ v 1975.Respondent - Possibly a long sktudent teachlng experlence déylded by
s a 1 2 week evaluation periocd. NS - vy
e ' 1976 Respondentg— I now teach in an -1'3 scho’ol Most of ‘the

phllosophles and_teaching ods ta h m EDCI ‘are Tot, applicable 1n »

, Wy sltuation. 'I'hey Seem §o. work on -is an 1dea1 classroom, i.e.
self-disciplined children inwa clas 20 29,who can read. I :
' havé 7th qraders who cannot read’ on a gr!de level and who do not knowi=

*what city, state, or countr;y €hey ll'VQ in. We, can never ‘do anythlng
innovative because I must usually‘spand time popping, screamlnq, or
k1lling the*kids who will nbt behave. My ultimate objectives are a) .-’
. hope to have my. c‘hlldren readlng and b)nself -drsciplining themsel\u" .
, I- am not sayJ.?g the courses in EDCI are bad or not wnllataur;ht bm "
. most. of thém are’just not ‘applicable to my klde m of ﬂ:m course:s.
shgﬂd deal with the way* thi gs, really are 1n a classroom, not tha wn,y
“they "should be. i ]
' - Teachlnq in a ghetto aChOOl has helped me realxzr- that receiving a :

A L @

4 College education is very, ver& specialy and I feel Jike ‘1 have received -
_the best by graduating from ASM. . 4 L ‘
- P " . e ’
c - » - : ’ »
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EDCI - Secondary Educatlon (Continued) - - . m-" . ’ .

“ N . I ‘ LT .

\1975 ResPOddeni\\ (1) Requ1rement o take methods coursa@s in sub]ect

- .gfields. (2) Careful sereening of all applicants td program; don't le
) just anyone in, (3) Perhaps add a course exclusively dealingi with

o ; discipline.. Too many lst-year teaghers are. ea@er to be well liked by Y .

- ¢ » students and sacrlflce order for popularlty "(4) Higher standards for ’

enterlng\program Tooamany people are in it because it's easy, andr

» g “i!thex can'tggo anything else. If‘wexare to be aalled "professionals,”
. our standar@s should be raised. - { v . . »
. LI 3 : . . ’ : -
. - A 3. . Te o - . . .
. 5+ 1975 Responﬁénr - To traln teachers,zn area of drsqxpllne. . N .

1974 Respo1dent - .Much more preparatlon is needed in ‘areas of- spec1allza-
’ tion, especaally at the.setondary level. Also, students in the .teacher
education programs should be given the opp®tunity to visit several,
< varied schogl and ttaching situatiogs. My student teachlnglgxperlence
- : was great - or so I thought at_ the time - but it is’'nothing like the
- . . -situation I am in now and did little to prepare me. ‘I did not receive
. a reallstrc picture\of teaching math i1n a jun®r high school .. Oppor-
-tunltles to listen to.teachers in one's area of spec1allzat10n wguld be | ‘
R very benefitial - especially 1€ shag: teacher were “ip the samf peer group

- ., as the EDCI student. = s - - > . -
e ‘4(r> , 1974 Rbspondent - Need more,fgeld experience ’ 7 T .
. 1976 Pespondent quore experlence time or more praqnlcal si1tuations
R -~ ‘brought into the ¢lassroom. P
~“r N ) . - ,' M
vt ’ 1976 Respoﬂdent - More phasr‘.on d,iscrpltﬁe in the classroom. . ;
. 1975 RespofHent - Please add reaé 3 to the classes that must be taken by

.secondary majors.
T am, prosently teaching at a junior hlgh school with Mexican American
. "students, the majdrity. Many-of these are migrant students. In one of
o » My 7th grade social studies glasses, the averagé reading level 1s 4th grade
- S cial studies requires so much reading, and I do not know how “tc help
’ ‘these 4th grade readers deal with the material we have. ~ '
Secondary«educatron mgjors &hould get out 1into classrooms before their
student teachlng semester. That semester 1s priceles’s bu& so much more
happens 1 a Plassroom than can be seen in that 6 we!’s per10d~ * '
14976 Respondpnt--'Ellmlnatron of arfy duplication of skills such as’
microteaching. Alsa - make education courses HARDER to weed out weak
« ' ‘students, who SHOULD NOT TEACH. Those of us who are .good studdnts resent
., the'fact that "just about anyone" can major. im, education. Besides, weak .
3 students probably would make weak, ineffective, unprepared teachorv‘

' - 0 . -

£a

Aruitoxt provided by Eic:
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. EDCI - Secondary Education (Continued) : . ., =
. : . ’ 1 . ,
1975 Respondent - More time ,dedicated té actual student teaching would
T be very helpful. - ’ . ‘
- . 1975 Respondent - Need fore preparation in teachlng methods on secondary

level. More teaching exper1ence is needed before student teaching. I
also think student teachlng in Sprlnq Branch is gzeat ~«ad many mose . .
student teachers should be sent there. It wassa-very,rewarding .experience

to student teach at Westchester High. . ' -’

i

: 1976 Respondent - Earlier involvement -in ac}ual classroom.environment.

L] - r X,

r
1976 Resoondent - More realism is needed .

.
e <«

1970 Respondent - Need more methods courses, more visual use, longer.
student teaching. : ) e .

.

1975 Respondent - More in—fleld experience earlier 1in the curriculum.a,

19¥74 Respondént - Some more methods cour.ses ¢hould be offered jeo under- a

graduates I would have feally missed ,a Yot if~I had not gone to
graduate school. So many- get jobs thh only the flrst degree and there-

fore miss so much. - ‘ . %
There should be some ;requirement for the students.to get into- publlc
~ 1 school classrooms before the higher -level: educatxon cl&sses | {jumior’ ‘and -
senlor) In-the' classes that I astended, dlsqks51on was always very
theoretical. ~ 'If I would have known what really went on-in those class- .

rooms, the.class discussion# would (or»could) have beenWmore relevant
~In the~Un1vers1ty classroom, I often sa;d 1 would react and: respond 1n

. ", ‘one way but now that I am a teacher, I very rarely respond in the way
« . that I sa1d I would.. . " .-

. . f .
ke ? ra " . ‘,,.._ ]

1975 Respondent - The workbooksi!%d paperbacks U"Pd xn my nducatlon Pourﬁes
& have served as great resource exts. The only thrng I found lacking is in>
’ . formation on read1ng The Fry Readability Graphs are niced, but teaching
- ' in a junior high'I have foyhd,many students still havd dlfflculty 1n
. «- reading. Af least ‘one course 1n basic reading should ‘be taught on- thﬂ .
secondary devel. - .
.‘The‘sens1t1v1ty train1ng that was fequ1red Iffelt was 4 waste of time.
;4 & N jl .
. 1974 Respondent - (1) Secondary social studles methods, ]2) qublehs in

.. d‘/xpllne

1974 Respondensh: I think a l1ttlo time should bn spnnt .warninqg or prv-

- % ) pa§~ng futute teachers about extra-currlcular actxvitlns
8

S s : . f - . D ’ . .

Q ' - "y ‘e ) ) ) E)i) ’ . : ’ é_ . , .
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EDCI. - Secondary Education (Cbntinued) ‘ ' ) )

N , , g . R -
1975 Respondent. - Early expgsure ‘to the acgual classroom231tugtion.

Teacher .aides and classroom v?%itﬂt;onz Longer'mfcroteaching.
- : . . 2 “«

-11975 Respbnde?t - Teacher trainees need more darect exper1ence~1n
deallng with students, 1. e., dlsc1pl;ne, teaqh:hq methods, ett

)

-

. .
1972 Respopdeotw— More O J.T. 4br prospective teaéhers, partlcularly

v .in ‘field belng tralned‘for.

in sclence, mQre technlques tralnlng
. - ve

.

N

IR L SN

LY

'i975 Respondent - More preparation‘ln spebial fields. More 1ns§ructlon

E

Aruitoxt provided by Eic:
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“EDCI - Mot Teaching g i}
§ .

and teaching. .

v
- t

.

-

from professors who have had publlo school experlence 1n administration

. 1976 Respondent - More coursés on discipline and student-teacher contact

. - 4
4
P .

[

-

. b

~

Réspondent -. Of the 12 Se esd" Hours taken at TAMU, I did a lot

s
of busy work which 1 have not applled‘ln the classroom and .doubt, that *
1 ever 'willkg . N ) '

, S

»
1

. .5 . ¥
. v N . B .
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FIRST MAILOU@ RETURNS

=
N

General Observations - Two in@ividuals responded to the open-ended

¢

items on the HPEequestionnaire. _Petterns or trends cannot .be discerned
from such & limited number of fesponses. : ) CoT
1976 Respondent - In my opin ion, less time needs to be spent on ob-
jectlves, lesson plans, EDCI 464, and more on resources and main- ,
streaﬁing (never heard of it till I taught) and more emphasis on
material presentatlon_and iety of methods to be ysed in the class-
room. I recgived good method®~courses in P.E: but not in education.
I must teach in a health classroom and poss$ibly biology classroom,
and I have rfo preparation. | o n ’

1974 Respdndent - 1h1s questionnalreéfi all well and fine; howé@er,
this questionnaire will never be a real answer to the problems that
will face a first jear teacher. The methods . ... are fine in a
collegeenvironmept but they are not at all adequate to teach classes
of 60-100 7th graders. I felt that the professors did not give me

a realistic look at ed8cation .-. . The coaching classés in the
P.E.,curriculum when I was at A&M were (sic)" overcroyded and should

be made into 3 hour courses. When I was there at A&M the adminlstration
wanted to treate teachers who would teach physical eduEation. In

thé process of d01ng this the department neglected a very importan
part of a physical education teacher's' (sic) job and that is coaching.
In a great deal of school districts an individual's (sic) coaching
record is a 'top priority’' in obtaining a job and a student coming out
of A&M's department is at_a disadvantage in that respect. .

¢




-

PR " RESPONSES TO-OPENENDED. QUESTIONS - SECOND MAILOUT

. S - . R

b3 . -
EDCI - E]ementary Education

. ‘ S

1975.Réspondent - More reading courses should be required, as well as LLD | R ‘.
course. ALl teachers should Qe aware- of a 11sten1ng learning disability

in‘a ch11d -,

— . - .. §°

1975 Respondent - Longer period for student teachers. Elementary professors
gg ) out in the real wor]d of education maore often. They become too
11st .

). ®
1974 Respondent - Prepare teachers for real ‘teaching experience. The type .
I of teaching dome at A&M is for the ideal.classroom situatign. This does not

work for the ones who teachin very poor districts. I have only had 4 white
children in'the 3 years I've taught. . My schools have all been very poor.
At the present, I even have to buy butcher’ paper for my bu]]bt1n boards.

« I have no mater1al to work with. Not even a map:

”

1975 Respondent - Course on d1SC1p11ne or classroom management more in-clagsroom

experlence o s . . , y

1975 Respondent - More teachers like . £ ;‘ . ;

. 1975 Respondent - I believed my early, exper1ences within school d1str1 ts was
very benéficial. Mos} coursework was very beneficial also.- These things
could be improved, however: '

(1)- more knowledge of testing and how to use.results. Evgn teacher-

made tests should be more fully discussed
. %2). more know]edge of all professional groups could be yery herp#ul

= (3) legal requirements and liabilit¥ should be discuss d

_(4) “more discussion of importance of good tgacher-tea er and
;o ; teacher-administrator relationships °
(5) more help in how to 1nd1v1dua11ze.for the s]ow
gifted child * .

f the public school
Lectures need to
Most of the

presented.

1976 Respondent =. The professors need to become more aware
classrooms; the1r needs, scope, problems, and requ1rements
be organ1zed with definite goals, objectives, and purposey.
material I received in lectures was trrelevant and poorT

s '
’ : .

The Other prefessors were horriblg examples of teachers. ;
in Whe way they lectured, prepared for class, scope of knowledge, interest,- '
relevancy, .organization, efc. The Teacher Educationm program at TAMU needs to
beceme relevant and organized. The image of the professors is very important

. as they attempt to train rew teachers. They should/be informed and 1iving S
, examples of how to teach. -




. '
. ‘. o7
‘ ‘ ' .
. .
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1975 Respondent - fhe preparation I received at TAMU gave me many advantages .

in my employment as’ an elementary school teacher. A1l courses’I've ‘taken, I & . -
.have drawn on for sources to help me,in my classroom. [ have even given ideas

to much o0lder, more experienced teachers, just from what I've learned, in EDCI.

sThe effectiveness of the program is. very 1mportant to me, and it has made a

difference in my teaching career. I wouldn't change anything about the. program

because it is very effective. )

1975 Respondent - Before _choosing a teaching f1e1d [ feel a student should know

more about-an elementary school's curriculum schedyles. For example, the class

I taught as a student teacher had PE only once a week. In the schools I have

substituted in had a teacher's aide to teach PE, and I-have had very, little

opportunity to use my special trainjng, and, in fact, from what little experience

I have had in teaching, I have learned that I would prefer to have specialized

in social studies. - ,
I &1so- felt inadequate when a child comes to me with a persona] problem,

and [ was not prepared for the kind of prob]ens they have. ‘

. -’
.

r
1975 Respondent More emphasis on reading. An area of specialization in
read1ng is despenate]y needed. . . o )
1975 Respondent - The kindergartens at ' ) o -shqu]d not be used for
\\tudent teachers. - Fhe experience'was awful - poor teachers, etc.
=" 1976 Respondent\- Fewer methods courses; more field exper1ence (1nterns at
. schools insteadsof 6 weeks)(s1C) , ‘ .
1974 Respondent - A home economics’and,child deve¢lopment (combined) program, I
feel would round eut the education program; mor c]assroom experience'

) 1975 Respondent - I feel that the overa]] educat1on program at TAMU is Very
L good. I was well- prepared to begip teaching.. _ .
' *»

1976 Respondent - There snould be Tess busy work

1975 Respondent - The instructors needa . to teach with a pract1ca1 classroon\dn .
. mind and not an 1dea1 one'! , 'y ) "

1975 ReSpondent - Change in phdilosophy of teach1ng held by professors; more

readinfy courses; undergrads requ1ned LLD courses and methods course in 1anguage )

arts,‘courseg in e]ementary majors requisites which prepare ‘him to teach in .
* middle schools. . =

.
. ’ ! »
- = N

1975 Respondent - Add courses on spec1a1 learning disabiTity children who are
. mainstreamed; more information on discipline methods and on legal 11ab111t1es -
.esgec1a11y in' Texas S - LD | )
1976 Respondent - More classroom observation as freshmen - more one-to- one
1 . experience in student-teacher relatgonships.
Not enough feedback from un1vers1ty superv1sor during student teach1ng

.
»

1976 Respondent - More time for m1croteach1ng and student teach1ng

Respondent - The whole education department. 1

s . ¥ - ] . o
. ? ¢ .
- . . E -
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E 1936 Respondent - The co

= 1975 Respo 7nt

*»

3 3

\1976 Respondent - More pract1ca1 expemem:es more A. V mstructwn N

1976 Respondent - More reading and ava11ab1e/adv1sors ’ “

F .

1976 Respondent - More preparation in d1sc1p11ne with 25 students. A&M did
not .prepare me for the number of problems you have to nandle all at once. B

1976 Respondent - More c]assroom'experyence:_
tgng pre-teachers go into the public schools

“feacher, -but I think some of the professors
p the classrooms themselves. .

1976 Respondent - A&M is great on le
and experience what its like to be-
would benefit also by going back i

1975 Respondent - My early field £xperience was poorly organized, and I really
didn't get to do aide work. I hé)ped in a library with no student contact.

1976 Respondent - 1 am a.Title/} Math teacher, and now f wish I had had moré .
than 3 hours of math methods./ /Iodo a lot of screening of students. When it
came to interpreting tests a scores in a cumulative folder - what a blank’
What was STEA? How do you erpret’an SRA map of a student? Could some of
this be incorporated in th thods éourses7». p )
» : )
£nt 4n some of the methods courses. » 1

1976 Respondent - More

rk in c]assrooms and with children eva]uat1ng a child' s
weak areas and findin ‘

ays to 1mprove them.
1976 Respondent - Mo

classroom time 'from fre¢hman year shoyld be in teaching g
Situations. . .0

-]

1975 Respondent - .
with "making proj

ts" which is time. consum1ng "] believe more problems' vourses -
could be useful ‘

r individual ne¥&ds. o C o

A [

1975 Responden
in elementary

Full semester student teaching; better professors espec1a11y
th and read1ng k

1976 Respond q& Longer period of student teaching'inAB ok%4 ditferent grades.
7 5 -

Y

‘Course on_Classroom control and management.

Longer internship - more supervision in the field.
q . . ‘ )

More time in a®tual classroom sytuation'

1975 Respgndent

1973 Respopdent

1975 Re pondent
vs. reafing groups

> -

Mq{:\ejphas1s on READING sk1lls, spec1a1 prob]ems, ﬂnd1v1dua11zed

L "
. .
- +

1975 Respondent - More pr?ttica] classroom learning - _not the igdeal.
1915 espondent - Less 1dea11sm, gducatlon students need to know the real problems
and achievements of teacﬂing in. publxc schools t oday{

™

. .
. "o, .

.
. &
.

ny courses toward dompletion of degree were mainly concerned' '~

A
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, 1976 Respondent - Organization - only the secretary knows what's, going on.

- Everyone shoulq be requ1red to have at least one course in. EPSY 320.
1974 Respondent - Make it a 5-year program. Students should spend 1 year as
a student teacher . : .
1973 Resflondent - Mork teacher involvement at schools.

- - : <- S
1976 Respondent - More early field experience. Microteaching should be experienced
thh schoo] age ch11dren, not fellow classmates. ’

. : r
]976 Respondent - More (earTy) 1ntroduct1on to*the class -, as aides or observens“\xﬁ_
How to hand]e -actual d1sc1p]1ne prob]ems How to 1nd1v1dua]1ze _your teach:ng

s

1975 Réspondent - I amat a wonderful school that fits in beaut1fu11y with the
philospphy taught at A&M.- I do feel, however, that I developed this superior
p“]lo phy SR in myear]y childhood courses and from working

%4 " at Asm rresbyterian Day School. Therefore, the people. who
did not receive this training were not as w1, prepared. [ feel that the
selection of cooperdting teachers should"® def1n1te}x be more carefu]]y screened.

# 1975 Respondent - Make methods courses more mean1ngfu1. Teach A&M students
how to teach eiementary students pract1ca1 ideas. Deal with subjects actually
. taught in elementary school.

1976 Pespondent - Add COUr;g on d1sc1p11ne and 1earn1ng problems , ~

1975 Respondent - There should be more information on what exactly is, taught on
.+ eachsgrade level. More students should be required to'make more materials,. a
--——._= and tedcher aids for each subJect Less work on-objectives-and "Book work"
and more en actually teaching. o f ‘
1975 Re%pondent - Better organization and communication between student teachers
~and- superv1sors Cut out microteaching and spend more time in the classroom'
\ Work on more 1sc1p]1ne Get more graduate courses to the Houston area.
REqu1re 6 ‘hours on Reading Methods_instead of 3.. ~This is THE MOST important
- aspect of the primary elementary experience. ' ’
- Deal mgre with the hyperactive, emotionally disturbed child. More than the
"average number in the average classroem fit this group (SIC).. I was unprepared
fort suicida] tendencies, neurosis, and abuse. Dick, Jane, ‘and Sally.do not
ex¥st in'Hguston. Have mare obgerving field exper1ences fwe need to watch good - | .
teachers more before try1ng to become one ourselves . 53

.
.
[ * . . A '
' . . .
S ‘ . '
.
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_ - 1 ) ’
,,RESRONSES TO OPEN ENDED QUE§TIQNS - SECOND MAILOUT '
- * “ - . ' ‘ ;&' ~ . .
.+ EDCI - Secondary Education e , .

Respondent - LeSs on objectives; more on discipline; students need to
be introduced to the classroom earlier in the program

*
i

1974 Respondent - Neéd more effective ways 'to handle discipline prob]ems More
education in cTer1ca1 work of schoo]s and teacher administrator relat1onsh1ps

" 1975 Respondent - I would habe 1oved to have had a methkods. course in biology.

1973 Respondent - Get dowh to basics and get rid of a lot of the obJect1ves
crap. A teacher can have objectives in mind, but notiso much of the detail
being placed on the writing of objegtives. ™

‘More emphasis relating to students as 1nd1v1dua1 ‘human beings. The best
part of my coursework was microteaching.

0f course,~in theatre a Jot of the things I 1earned in EDCI courses
Just don't fit. v ! S\ .

d )
.. 1975 Respondent - More methods arrd more actual training in discipline procedures.

]976 ReSpondent - Student teach1ng - more cooperation between A&M and field
" personnel. )

4

1975 Respondent - Someth1ng that corresponds to neal s1tuat1ons - namely
' 1sc1p]1ne prob1§\ . Also-all the objective junk is Junk'

, 1976 Respondent -\ More pracxical teaching and 1e55’emphasis on learning objectives.
1975 Respondent - Ear11er f1e]d experience with mqre than?%dequate supervising .
teachers' 1 had a poor examp e to follow. .

-

.

1976 Respondent » There needs to be mone emphasis in d1sc1p11ne and yJess on.
«obJectlves

»

s - ! -

‘ 1975 Respondent "~ Unfortunate]y, the student teach1ng port1oh\had me 1nstruct1ng

L 1n geography which 1 omly had a basic know]edge of. e ) e
1975 Respondenx Methods of d1sc1p11ne shoyld be ‘heavily emph sized!' it is
impossible to teach a nzth1n when one has to. spend a] is/her time trying to
contro] behav1or. ‘ \ -
1976 Respondenty-.Let those p]ann1aq to teach be exposed to the tlassroom ;ﬂ?
earlier than student teaching. .| ) . 0

A ' *
\=

v //{974 Respondent'- Mdre "rea11sm" nghds to be 1nc1uded1n a]] EDCi COurses

1975 Respondent - I think that A&M is do1ng a- very adequate Jjob of\prepar1ng
teachers from the few course3<that RS took .

LN

N 1})? : ~ .’ \\'
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. teach1ng

1976 Respondent - A student needs to do as much in-classroom experidnce 'as

grading. - - -
. Less busy work and moFe actua], real’ s1tuat1ons ® N
e Differences.in Jun1or hwgh and high schoo] age Kids. '
.. > 1 was not an.education major ‘and had very little help and communi- = . LT

)

* : - . B N . - . | . . ' 9‘7 ' - \' .
. . ) , - ' .y , ’ . - c . ’ ¥ .
. 1974 Respondent - More persomal, first-hand €xperience with actual teaching_ ]
rea1 students -- not bookworh‘ S 3 . l
I > S~ - )

1975 Respondent - More*chafce to observe ear]y in the program. More experience ~
in handl1ng disciplipe problems , :

- AN
. ) , e
e . .
.

1975 Respondent - More prepsrat1on in teaching flelds

: }975 Respondent - I think more preparation is needed in the spec1f{c teach1pg

fields, i.e., more instruction of practical application: I also feél that the . ' -
introductory EDCI ‘courses are of‘little or no use. I also think the history .
and philosophy course is not feeded. Emphas1ze practha‘ application. N

1974 Respendent - Two senesters of teachfng in major field rather'than Z .

nethods COursgs.
]975 Respondent - More experlence for secondary teachers in their second field,
1974 Respondent’ - Classroom management of fac111t1es

¢ -

1975 Respondent - More field work on the secondary 1evel before student teaching.

Possibly JuSt to observe classroom teachers. - ' - R - ’

v N\ e :

1972 Respondent - I am sure the program has changed since I graduated. The o @

" student 'needs more practical °x§gr1ence in real-life situations.- #Thé textbook .- ) 3
’ |

situations are not adequate to prepare anyone for what it's like worklng in
the f1e]d -

1975 Respondent - More exper1ence in the classroom before student teaching.

- [ I

1976 Respondent - My math,courses were too advanced. . 1 needed more methods
classes. C e . :
. ) . . .
1975 Respondent - Need more instruction in reading. Secondary teachers,
especia31y fnglish, need cqursework in reading instruction

1976 ReSpendent - More early exposure to the classroom be fore actual student

1976’Respondent - More emphasis-on disctpline{

possib]e before he gets out on his own.

1975 ‘Respondent - Requ1red methods course for each teaching field. More
practical day-to-day useful hints for real-to- 11fe-occurrency, d1sc1p11ne,

- catlon in completing my certification.

<

1975 Respondent - anz teachers in different s1tuat1ons and at different schoo]s

should be observed. v . - . .-
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« 1974 Respondent - M;Ké-1t'more diffidult to become a teacher. I taught one
. ' year and saw tRat teacher quality is more than poor. .This is not just a TAMYJ
/* . problem. - It seems prevalent across the sfate. (I base my coiments fyxom nw
exper1enCe in a ygrx_wel] respected schoo] district.) C
. ,197§,Respondent - More methods courses in the ateas of speC1a11zat1on should
v be added. Students should also have more opportunities to practice using
different types of media. Perhaps this could-be accomp11sbed by 1ntreas1ng
the number of m1cro 1essons each person does.

1975 Respondent - Either longer -student teach1ng or more responsibilitiés S0
the-beginners wi]i know what it is really like.

1976 Respondent - Methods in teach1ng basic Eng]1sh more c]assroom manadgement

courses. N \En
\ .
Respondent - Tob .mueh t1me was spent or 1nd1v1dua11zed 1nstruct1on wh
it is-almost impossible to, implement in the normal classroom. .

1975 Respondent - Students need to, be in the pub11c schools working with
experienced teachers every semester for 4 years. Quit teach1ng a]] that
worthless theory and concentrate on pract1ca1 matters.
K -
4 1976 Respondent - More class cont 1 d1SC1p11ne 1nformat1on In comparison
14 .
L. with other young teachers here, my preparation was excellent.

1976 Respondent - Better screen1ng of student teacher 5qperv1sors The use of
obJect1ves is far, far overempha51zed in A&M,program :

1972 Respondent - In the secondary education’part, there needs to be more f1e1d

work before actua] student teach1ng

1975 Respondent - More expenqenced personnel ! . . y
.0 1976 Respondent - Psych1atr1c counse11ng to® better prepare students for the

drudgery of-hitting a typewriter 8 hours per day after 4 years of co]lege

. 1974 Respondent - Teacher aide exper1ence aud1o visual machiii instruction;
expanded microteaching. Sl

-

" 1976 Respondent - There'needs to be courses ihvo]ving:
{1) teaching in the affective domain.
" (2) public relations/community :
3) how to keep a low profiTe o ' '
4) how to manipulate ad§1n1strators . :
5) .impress upon studentS “in education the use of dlplomacy, praise, .
and positive reinforcement
) extensive development of unjt and "packet" plans -
) courses in listening tb the student's message
- 1975 Respondent - Many of these categories are difficult to respond to hecause,
although I believe certa1n~sk]]1s to be-necessary, I do not believe that it
~ is the responsibility of an educational program to' teach them td us. Cxampte:
,"Teacher-teacher relationships" - It is our job to learn Wow to interact with

-
A’\AA

~
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other peop]e ‘ : .

Rei "Eva\uat1ng one's instruction" - A teacher that is at all sensAti
to his students will be aware of how well is being understodd. ‘He-should no
" need-an outsider to record his eye movements to hpow if he is ‘getting his
message across. '

. Re: "Reading instruction” - Not all. teachers are trained to be reading’
teachers, so I cannot cr1t1c12e the educat1on department for fa111ng ‘to teach
me ‘reading instruction.

Added to the teacher education program»at TAMU should be a note of realism.
The pr{gram assumed thaf all students would really like to learn if dnly given
the opportun1ty, “and, if rot, they would adapt their. behavier in grder to
receive teacher's praise. Unfortunate]y, this attatude was a myth at.the school
where | tdught, though I am sure it is true. elsewhere. Not only was the .
teacher not admired, he was actually lookeddown upon to-the point that pra1se
by a teacher was a Source of ‘shame. ‘

Parents and peers had made education seem undesirable, but they had,g1ven
the students positive reinforcement for other activities so that the students
were not starved for attention. They jb] fulfilled in other ways, so there
. was usually no big gap for a Teacher to fill. . v

any Texas: Educators visited our school, and they, wére so.qut of touch that
when ) tried o0 describe ghe school's problems they thought we were dealing with
a groyp of précocious sij:nts that’ were bored with the simp]icities'of 8th grade
scienge.

- Everyone sa1d they understood th1ngs were different
in underpriveleged areas, but they could offer no ideas on how to handle thism"
type of student. Only (one professor) tried to.give us real answers; at the very
least he helped.us .to think of our own answers by. presenting several alternatives.
He effectively utilized case stullies or h1s personal experiences to br1ng these .
options to light. A :
i I would suggest that the type of student I have mentioned above be considered
“when discussing the virtues of pbehavior modificatign with future teachers.

Also, you must concentrate more on classroom controls Almost all the student)
teachers I know had a bad experience with that aspect of teaching. Noth1ng can .
be learned if there is no discipline. Everything else we learn:at A&M is
negated without it.

: It might help to discuss with future teachers the fact that d1sc1p]1nary
acts taken.against a student of. anpther race are often misinte¥preted.by the "
student's parents (the student himself knows the truth) as racist. Legal questions
deserve some attentjon as well. ' )
' I had a very good teaching experience; it might have been much worse if
I know the books helped some people, but to me
they were almost totally valueless. Microteaching was very helpful.

1974 Respondent - Discipline is the major problem most teachers face.in today's
public schools. Man of the students are unmotivated and simply do not care
about school. They are in school only because they are too young to quit. The
motivational techniques which I learned in college do not apply to many cases
which I have encountered. In very few c]assrooms does one encounter the "ideal
situation"” which we learned of in the c]assroom Instead we face many studenlts
who are rude, abusive (to both the teacher and fellow students), and immature
- {compared tg.others their age).
The cher-to-be does not encounter these problems in student teaching-
(at Jeast IMidn't). I feel that it would be extremely beneficial tg all
-education majors if a cCourse were available which was structured so]e]y around. °
- discipline in today S public schooiO
. J
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Respondent - Less ph1losophy, more 1nstruct;pn and pract1ce in hand]1ng
hormal classroom situations. Much of the 1nstruct1on I recdived did not relate
to what goes on in. the real classroont

Discipline, and its 1mpoc;ance to effect1ve teach1ng, a]though notfa

'problem at our qwn school, cannot be overstre$sed . . .

The TAMU education program sends prospectlve teachers into the schoo] world
with a gleam in their eyes, ready to solve dl1 the proplems’, and this .is '
‘basically good. However, many of the older teachers they will come into contact
with are very set in their ways, and will resist afly change in‘thefr schools -
even necessary ones. New tegghers should be aware of th]S, ahd should be
discreet and tactful when ‘initiating chang®es, )

" Basically, I feel that A8M teacher program is one of the best, and’'l -
am proud to have gone through it. v ' ’

1976 Respondent - I taught 2 classes of senior government 1 3un1or ‘ecoromics,

y. I quit'in December. Pléase stress to future teachers to maintain
distance (attitudinal) between themselves and the kids: Stress the importa‘ce
"of discipline, not letting the kids get away with anything at all. Give them"
a finger and they take'a hand. And of course; do not. smile, yet Maintain a’

Qi“"%;d 3 freshman geography for 4 months in Lexington. I commuted 46 miles each‘
]

_ sense of humor Though I had an excellent student teaching experience, {my

supervising' teacher made me work like a dog) when in the classroom on my own,-
I let discipline get out of-hand. Please stress the abovqg and save others
let me know.) ' \ . .
3 ° ) / ey ! .4
. . - -

o

il

the misery I went through. (If you need a what-not-to-do speaker somé even1ng,u




